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INTRODUCTION
The field of art history has long been regard-
ed as an integral part of the academic land-
scape in Poland and worldwide, offering stu-
dents a unique opportunity to delve into the
rich tapestry of human creativity and cul-
tural expression. Nevertheless, despite its
undeniable importance, art history educa-
tion in Poland, perhaps more broadly, has of-
ten found itself in the shadow of the history
of art itself. Much of the scholarly focus has
centered on the historical narratives of art
movements and the individual achievements
of artists. This emphasis on the history of
art, while undeniably understandable and

valuable, has sometimes overshadowed the
crucial need to develop teaching art history
didactics. While the historiography of art
and the detailed analysis of specific Polish
art history institutes have been extensively
explored’, the pedagogy of art history cours-
es at the university level deserves greater

1See, above all: A. Bochnak, Zarys dziejow polskiej historii
sztuki, Krakow 1948; A. Maltkiewicz, Z dziejow polskiej
historii sztuki. Studia i szkice, Krakéw 2005. About
historiography of art history - see e.g. L. Lameniski,
O nauczaniu historii sztuki na Katolickim Uniwersytecie
Lubelskim stéw kilka, ,Roczniki Humanistyczne”,
vol. 58, 2010, no. 4, pp. 7-11; W. Batus, A Marginalised
Tradition? Polish Art History, in: Art History and Visual
Studies in Europe. Transnational Discourses and
National Frameworks, ed. M. Rampley et al., Leiden-Bo-
ston 2012, pp. 439-449; S. Muthesius, The Cracow school
of modern art history: the creation of a method and an
institution 1850-1880, ,The Journal of Art Historio-
graphy”, vol. 8, 2013, pp. 1-33.



attention? As the world around us evolves
rapidly, teaching methods should also adapt
to meet the needs and expectations of con-
temporary students. The current landscape
of higher education calls for innovative,
engaging, and student-centered approaches
to learning and teaching, and art history
should be no exception. Practical education
in this field demands transmitting knowl-
edge and developing practical and soft skills,
which is often challenging, especially when
dealing with alarger group of students.

Teachers frequently encounter the
challenge of accommodating students’ var-
ied needs and learning preferences in school
and university group settings. Conventional
classroom approaches occasionally need to
catch up in meeting individual demands,
resulting in uneven learning outcomes and
diminished levels of engagements. The an-
swer to these educational challenges can be
individualizing teaching through selected
techniques and strategies involving ele-
ments of the tutoring approach.

Although this phenomenon has
along history as a didactic approach, the
need for individualization of both teach-
ing and learning has only recently been

2 Works describing the didactics of art history at the
university in Poland are limited to those that were
intended to prepare students in this field to teach art
history at school (as part of a university course focused
on the methodology of teaching art history or pedagogi-
cal specialization within the degree program). The
following article should be mentioned first and
foremost: B. Lewiniska, Dydaktyka historii sztuki
na UKSW - refleksje praktyka dotyczgce metodyki
ksztatcenia, ,Artifex Novus”, 2018, no. 2, pp. 124-135. In
foreign literature, the book by Federica Veratelli and
Jasmine Habcy (F. Veratelli, ]. Habcy, Didattica della storia
dell’arte, Milano 2020) has a similar goal. Only the last
chapter here (pp. 170-177) is devoted to teaching tools
and techniques that can be used in the classroom.

3 More on this - see P. Fortes, A. Tchantchane, Dealing
with Large Classes: A Real Challenge, ,Procedia - Social
and Behavioral Sciences”, vol. 8, 2010, pp. 272-280;

A. Jenkins (ed.), Teaching Large Classes in Higher
Education: How to Maintain Quality with Reduced
Resources, London 2014.

reintroduced to Poland due to the Masters
of Didactics project (MoD) organized by the
Polish Ministry of Education and Science
and five foreign universities with many
years of experience in implementing tutor-
ing approach and co-financed by the Oper-
ational Program Knowledge Education De-
velopment+. This project aimed to improve
didactic practices in Polish universities, en-
hancing the quality of teaching in various
fields, including art history education.

This article presents the results of
the implementation of elements of tutoring
undertaken in the winter semester of the
2019/2020 academic year (and continued ever
since) within the MoD project as part of Me-
dieval Art History courses (BA degree in art
history) taught at the John Paul II Catholic
University of Lublin, Poland (KUL). It seeks
to contribute to its primary goal by intro-
ducing and evaluating the effectiveness of
chosen pedagogical techniques and strate-
gies. The article basing on the analyzed case
study - the teaching innovation introduced,
aims to understand how selected teaching
strategies can influence the improvement
of art history teaching outcomes and the
quality of teaching. The main research ques-
tion is, ,What are the effects of introducing
elements of tutoring in teaching art history,
using medieval art courses as an example?”.
Other research questions relate to the strat-
egies’ effectiveness and applicability to other
subjects taught at the university.

Although the existing foreign schol-
arly literature provides insights into art

4 About the project - see J. Brdulak, J. Gotlib, R. Koziotek,
J. Uriasz (eds.), Projekt: «Mistrzowie dydaktyki»
Ministerstwo Nauki i Szkolnictwa Wyzszego. Model
tutoringu, 2019, https://www.gov.pl/attachment/8fd3a-
897-d990-4034-b216-b0f669d1e102 [access 10 X1 2023];
]. Brdulak, K. Gliriska-Lewczuk, A. Janus-Sitarz, J. Uriasz
(eds.), Project: Masters of Didactics. A Masters of
Didactics Model for University Teaching and Tutoring.
Final version, 2022, https://www.gov.pl/web/
edukacja-i-nauka/ostateczny-model-stosowania-tuto-
ringu [access 10 X1 2023].
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history teaching at the university level,
analyzing various pedagogical strategies
and methodss, the role of tutoring or ele-
ments of individualization in this field still
needs to be explored and warrants more
detailed scrutiny. In this context, this case
study, based on the students’ opinions ex-
pressed in the diagnostic and evaluation
surveys conducted at the beginning and at
the end of the academic year, offers an in-
novative perspective on the effectiveness of
the tutoring approach as a supportive tool
in the art history teaching process.

TUTORING AND BENEFITS OF

INDIVIDUALIZATION OF TEACHING

ART HISTORY

Tutoring is a multifaceted concept
subject to diverse interpretations, ranging

5 See e.g. K. Donahue-Wallace, J. Chanda, A Case Study
in Integrating the Best Practices of Face-to-Face Art
History and Online Teaching, ,Interactive Multimedia
Electronic Journal of Computer-Enhanced Learning”,
vol. 7,2005, no. 1, pp. 97-102; P.S. Brown, ]. Hargis,
Undergraduate Research in Art History Using Project
Based Learning, ,The Journal of Faculty Development”,
vol. 22,2008, no. 2, pp. 152-158; K. Donahue-Wallace,
A Tale of Two Courses: Instructor-Driven and Student-
-Centered Approaches to Online Art History Instruc-
tion, in: Teaching Art History with New Technologies:
Reflections and Case Studies, ed. K. Donahue-Wallace,
L. La Follette, A. Pappas, Newcastle 2008, pp. 109-118;
L. La Follette, Blending New Learning Technologies into
the Traditional Art History Lecture Course, in: Teaching
Art History with New Technologies: Reflections and Case
Studies, ed. K. Donahue-Wallace, L. La Follette, A. Pap-
pas, Newcastle 2008, pp. 44-56; N. Phillips, I. Fragoulis,
The Use of Art in the Teaching Practice for Developing
Communication Skills in Adults, ,International Education
Studies”, vol. 5, 2012, no. 2, pp. 132-138; A. Ter-Stepa-
nian, Discussion Board Assignments and Their Impact on
Creating Engaged Learning Environments in Art History
Online Courses, in: Handbook of Research on Didactic
Strategies and Technologies for Education: Incorporating
Advancements, ed. P.M. Pumilia-Gnarini et al., vol. 2,
Hershey 2013, pp. 681-689; M. Gasper-Hulvat, Active
Learning in Art History: A Review of Formal Literature,
,Art History Pedagogy & Practice”, vol. 2, 2017, no. 1:
Continuing the Conversation, pp. 1-32; J. Martikainen,
Making Pictures as a Method of Teaching Art History,
JInternational Journal of Education & the Arts”, vol. 18,
2017, no. 19, pp. 1-25.

from being considered a form of individu-
alized teaching to debates about its qualifi-
cation as a pedagogical method. Various re-
searchers highlight the contextual nuances,
acknowledging that tutoring is implement-
ed differently across institutions, adapting
to individual needs®.

For a comprehensive understanding,
tutoring is best conceptualized as an indi-
vidualized educational approach, prioritiz-
ing the holistic development of students
and striving to elevate the overall quality
of education. This approach facilitates the
implementation of diverse forms of indi-
vidualization through different models.
Crucially, these tutoring methods should
be customized to accommodate students’
needs, align with institutional capabilities,
and resonate with tutors’ pedagogical be-
liefs. This interpretation aligns with the
definition proposed by the Ministry of Edu-
cation and Science within the MoD project,
the use of which was proposed as part of
the implementation undertaken and then
researched for this article”.

In university education, particularly
in art history, tutoring is a dynamic tool
for individualizing teaching methods that
brings many benefits. By recognizing and
addressing students’ unique needs and
preferences, elements of tutoring within
art history courses can contribute signifi-
cantly to enhancing the overall educational
experience, fostering holistic development,
and promoting effective learning outcomes
for students, teachers, and the institution
itself.

6 S. Fernandes, M. A. Flores, Tutors’ and Students’ Views
of Tutoring, in: Back to the Future: Legacies, Continuities
and Changes in Educational Policy, Practice and
Research, ed. M.A. Flores, A.A. Carvalho, EI. Ferreira,
M.T. Vilaga, Rotterdam 2013, pp. 277-295; B. Karpiriska-
-Musiat, Edukacja spersonalizowana w uniwersytecie:
ideologia - instytucja - dydaktyka - tutor, Krakéw 2016,
pp. 65-80.

7]. Brdulak, J. Gotlib, R. Koziotek, J. Uriasz (eds.), Projekt...,
op. cit. 2019, p. 6.



Implementing diverse strategies for
individualized teaching and learning yields
significant benefits for students®. This ap-
proach enhances engagement and motiva-
tion by tailoring the learning experience
to individual preferences, fostering a more
personalized and enriching academic
journey. Creative and interactive methods
deepen students’ understanding of art his-
tory, promoting critical thinking skills and
establishing a profound connection with
the subject. Individualized tasks and pro-
ject topics, aligned with students’ unique
interests and career aspirations, contribute
to enriched knowledge and a sense of own-
ership in their academic pursuits. Clearly
defined task criteria set transparent expec-
tations, guiding students in goal-setting
and focused academic efforts. Incorporating
individualized exercises and project-based
learning encourages collaboration, foster-
ing a sense of community and peer learning
while developing essential soft skills highly
valued by employers, such as stress resist-
ance, communication, creativity, analytical
thinking, organizational skills, and team-
work commitment. The emphasis on indi-
vidual feedback ensures timely corrections,
reinforces positive aspects of student work,
and facilitates continuous learning and skill
development®.

The integration of tutoring elements
offers teachers a dynamic and responsive

8 The exemplary benefits of introducing a variety of
methods for individualizing learning and teaching (for
students, teachers, and university), presented below,
are based on the author’s experience and analysis as
aresult of the 2019-2023 implementation of the
»~Masters of Didactics” project and the 2023-2024
implementation of the ,Teaching Excellence of
Universities” project.

9 More about the benefits of personalized learning for
students - see, e.g. A. Makhambetova, Z. Nadezhda, E.
Ergesheva, Personalized Learning Strategy as a Tool to
Improve Academic Performance and Motivation of
Students, ,International Journal of Web-Based Learning
and Teaching Technologies”, vol. 16, 2021, pp. 2-3.

teaching approach™. Personalized guidance
enables identifying and addressing indi-
vidual learning needs, providing targeted
support for enhanced student comprehen-
sion. Interactive methods and project-based
assessments empower instructors to eval-
uate theoretical knowledge and practical
skills, contributing to a more comprehen-
sive understanding of student capabilities.
The tailored nature of tutoring allows for
adaptive didactic methods that cater to di-
verse learning styles, promoting inclusivity
in the classroom. Incorporating tutoring
strategies in university art history classes
proves mutually beneficial, creating an en-
riched and dynamic learning environment
for students and teachers. This approach
fosters a collaborative and engaging at-
mosphere, stimulating creativity and facil-
itating the holistic development of skills,
knowledge, and a passion for art history
within the academic community.
Introducing a tutoring approach in
university art history courses offers sub-
stantial benefits also for the educational
institution". Firstly, implementing strate-
gies like individualized exercises, creative
teaching methods, customized projects,
clear task criteria, feedback, and personal-
ized support makes the academic program
more appealing and practical. Secondly, the

10 On benefits of personalized teaching for tutors and
the history of personalized education - see, e.g.
L. Tetzlaff, F. Schmiedek, G. Brod, Developing Personali-
zed Education: A Dynamic Framework, ,Educational
Psychology Review”, vol. 33,2021, no. 3, p. 864.

11 As aresult of participating in the MoD project after
2019, many universities in Poland have decided to take
several actions to improve the quality of education,
often including the introduction of modern teaching
methods and strategies, plus tutoring methods or
elements of individualization, and further training
of university teachers. At KUL, as a result of the
measures taken, the Center for Academic Didactics
(CDA) was established, one of whose three areas of
activity, along with mentoring and service-learning,
is tutoring. More information can be found at: https://
www.kul.pl/centrum-dydaktyki-akademickiej,111034.
html [access 10 XI 2023].
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positive impact on educational outcomes
and student engagement enhances the uni-
versity's prestige. Improved student satis-
faction reflects teaching quality, potentially
attracting new students and elevating the
university’s standing in the academic com-
munity. Thirdly, a personalized teaching
approach may lead to better program as-
sessment scores, influencing the universi-
ty’s accreditation status and earning re-
cognition within the academic community.
Overall, incorporating tutoring contributes
to a positive institutional image, enhances
the attractiveness of educational offerings,
and elevates teaching and learning stand-
ards, thereby fostering a long-term impact
on the university’s position in the academic
community®.

METHODOLOGY AND STRATEGIES

IMPLEMENTED

In the winter semester of 2019/2020,
the author embarked on a study introducing
selected tutoring strategies for individu-
alizing teaching and learning into two art
history courses: Medieval Art in Europe
and Medieval Art in Poland. Implementing
these methods spanned 60 hours of didactic
classes, encompassing two courses, each

12 The literature on the benefits of tutoring and
individualization of teaching, also in Poland, is
vast - see e.g. S. Ehly, T.Z. Keith, B. Bratton, The
Benefits of Tutoring: An Exploration of Expectancy and
Outcomes, ,Contemporary Educational Psychology”,
vol. 12,1987, no. 2, pp. 131-134; B. Karpiriska-Musiat,
Tutoring akademicki jako rekonstrukcja relacji
Uczen - Mistrz wobec umasowienia ksztatcenia
wyzszego. Proba wplecenia koncepcji w kontekst
wewnetrznego systemu zapewniania jakosci ksztatce-
nia jako jednego z kryteriéw akredytacji uczelni
wyzszych, ,Nauka i Szkolnictwo Wyzsze”, vol. 2, 2012,
no. 40, pp. 55-70; S. Ratajczak, Tutoring akademicki -
korzysci dla studenta, nauczyciela i uczelni wyzszej,
LKultura i Edukacja”, vol. 113, 2016, no. 3, pp. 154-171; S.
Machowska-Okréj, Tutoring jako metoda rozwoju
studenta w kontekscie obowigzujgcego paradygmatu
oraz jako element doskonalenia jakosci ksztatcenia,
,Teoria i Praktyka Dydaktyki Akademickiej”, vol. 2,
2023, no. 1, pp. 1-20.

consisting of 30 classes conducted over the
semester (2 hours per week for each course).
These courses were designed for sec-
ond-year students enrolled in the Bachelor’s
degree program in Art History at KUL.

During the first meeting, an anony-
mous diagnostic survey was administered
to assess the participating students’ base-
line knowledge of tutoring, expectations,
and learning preferences. Following the
completion of the tutoring-infused cours-
es, an anonymous evaluative survey was
conducted to gauge the effectiveness of the
implemented strategies and to gather feed-
back on the overall learning experience.
This dual survey approach, consisting of
closed and open questions, thus allowing
the students to express their opinions,
aimed to discern whether the introduced
tutoring methods yielded the desired out-
comes regarding student engagement, com-
prehension, and satisfaction.

The courses in Medieval Artin Eu-
rope and Medieval Art in Poland were cho-
sen deliberately to explore the adaptability
and effectiveness of the selected tutoring
strategies in broad cultural and historical
contexts. The experimental design in-
volved a structured integration of tutoring
strategies that may best fit the character
of courses and the needs of students ex-
pressed in the diagnostic survey. The cre-
ative nature of the courses and the peculi-
arity of the subject matter also allowed the
introduction of a variety of strategies and
techniques, which allowed testing these
didactic possibilities in practice while let-
ting students make the best use of the tasks
performed in order to increase their knowl-
edge of works of art, develop their ability to
recognize, describe, analyze and interpret
them, and acquire various soft competen-
ciesin the process.

The collected students’ opinions
from both surveys were analyzed quanti-
tatively and qualitatively to ascertain the



impact of the tutoring strategies on learn-
ing outcomes and overall satisfaction of
participants. The results of these surveys
are presented and discussed in the subse-
quent sections, providing valuable insights
into the efficacy of tutoring strategies in
the context of art history education.

IN-DEPTH LOOK AT STRATEGIES

The educational innovation intro-
duced chosen tutoring strategies to individ-
ualize the learning and teaching process,
enabling students to understand the subject
matter better, acquire higher knowledge, and
develop their skills. The strategies placed be-
low best met the needs of the students, as ex-
pressed in an anonymous diagnostic survey
conducted at the beginning of the semester.
Among the needs mentioned were:

grounding the knowledge gained

in lectures corresponding to both

courses,

practical use of the knowledge

gained and thus developing individu-

al skills necessary for future work as

an art historian,

development of soft skills,

using modern teaching methods and

tools,

diversifying the traditional way of

taking in knowledge.

The methods of individualization
introduced during the described courses
included six strategies listed below:

I. Individualization of Exercises:
Students were allowed to choose
exercises aligned with their knowl-
edge, competencies, and language
skills.
Students could choose the assignment type
in the course module credit. The proposed
task types provided the opportunity to
achieve the expected learning outcomes,
although they differed in the competencies
practiced in the task. At the same time,
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1. Example of online exercises prepared by the teacher

using the Learning Apps.com platform (by A. Krauze-
Kotodziej)

they were obliged to choose other types

of tasks, practicing other competencies for
assignments in subsequent modules.
Example of application: Task: Summarize
the article read.

Task type (to choose):

1. a short essay of up to 250 words,

2. a short oral statement recorded and sub-

mitted on MSTeams (up to 2 minutes),

3.a mind map prepared traditionally or on-

line.

Additional exercises, for example,
crossword puzzles that summarize
the content discussed, short quizzes,
or other online tasks, were prepared
using modern educational platforms
such as Learning Apps.com and Ed-
ucaplay.com (Il. 1). Then, they were
placed in a dedicated team for the
course on MSTeams. These additional
exercises catered to competent stu-
dents and those struggling with the
coursework.

II. Creative and Interactive Learning Ap-

proaches:

The teacher employed various cre-
ative and interactive learning ap-
proaches during classroom sessions.
These included engaging techniques

publiczna aplkacia # Zmodyfikuj aphkaci
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2. Sample question from a quiz prepared by the teacher

using the Kahoot.it platform (by A. Krauze-Kotodziej)
A

such as conversational and prob-
lem-based lectures intertwined
with discussions on specific topics.
Brainstorming and idea exchange,
including case studies, accompanied
the creation of mind maps. Multime-
dia presentations featuring critical
information on discussed topics and
carefully selected reproductions of
artworks were complemented by 3D
reconstructions, commonly known
as ,virtual tours”, showcasing ar-
chitectural monuments. In addition,
incorporating online films enhanced
students’ understanding of histori-
cal and cultural contexts, providing
virtual visits to relevant locations
discussed in class. Furthermore, the
instructor curated online (using, e.g.,
Kahoot and Quizziz) and offline quiz-
zes and team-based games to foster
group integration while allowing
students to review and solidify their
knowledge (11. 2).

Example of application: A ,puzzle” offline

game in groups on European Gothic archi-

tecture required students to collaborate in

28

identifying the monument, understanding
its plan, and selecting a photo of the facade.
This interactive and collaborative activity
promoted teamwork and healthy compe-
tition and served as a valuable tool for re-
inforcing the material covered in previous
lessons.
Both courses incorporated practical
classes to complement theoretical
learning. These hands-on activities
served as a means for participants
to apply and reinforce their acquired
knowledge. Students were allowed
to engage in practical sessions at the
Medieval Art Gallery of the Nation-
al Museum in Warsaw and selected
monuments featuring preserved ele-
ments of Gothic architecture in Lub-
lin, including the Holy Trinity Chapel
and the Dominican Basilica. Follow-
ing each field activity, students were
tasked with completing a catalog
card detailing selected works of art
observed during these sessions.
Using these diverse and interactive
methods highlights the commitment to
creative and interactive learning approach-
esin the teaching approach®.
III. Customized Individual Projectsi4:
The author tailored the topics of in-
dividual projects to meet the specific
needs of the students. They could
choose among themes prepared by
the instructor.

13 On integrating modern technology and online
learning elements into classroom instruction - see,
e.g., K. Donahue-Wallace, J. Chanda, op. cit., pp. 97-102;
L. La Follette, op. cit., pp. 44-56.

14 On the benefits of project-based teaching and
learning - see, e.g., D. Kokotsaki, V. Menzies,
A. Wiggins, Project-Based Learning: A Review of the
Literature, ,Jmproving Schools”, vol. 19, 2016, no. 3,
pp- 267-277; P. Guo, N. Saab, L.S. Post, W. Admiraal,
A Review of Project-Based Learning in Higher
Education: Student Outcomes and Measures, ,Interna-
tional Journal of Educational Research”, vol. 102, 2020,
p. 101586. Moreover, regarding art history - see, e.g.,
P.S. Brown, J. Hargis, op. cit., pp. 152-158.



Students in both courses were re-
quired to undertake various indi-
vidual projects. While the teacher
dictated the general theme of the
projects to ensure the attainment
of specified learning outcomes, stu-
dents were granted the flexibility to
choose specific topics (such as lec-
tures for presentation or artworks
for analysis) from a list provided by
the instructor.

Examples of application:

For the Medieval Art in Europe
course, one project focused on se-
lected issues within the realm of art
theory and the philosophy of beauty
in the Middle Ages, with students
selecting their topics from the pro-
vided list. In the Medieval Artin
Poland course, students were tasked
with preparing presentations on cho-
sen examples of Gothic artworks in
Poland based on the literature of the
subject. These projects took the form
of concise oral presentations and fol-
lowed the exact criteria prepared by
the teacher.

Throughout the semester, each stu-
dent was also required to present
one reading of their choice for each
course, selected from the provided
reading list. Additionally, students
were expected to prepare short
summaries for four other read-

ings per course, also chosen from
the required reading list. Students
later created a ,bank” of reading
summaries in a dedicated team on
MSTeams - this way, they could
share their work and benefit from
the work of their colleagues.
Furthermore, for the Medieval Artin
Europe course, each participant had
to develop a written project involv-
ing the description, analysis, and in-
terpretation of a chosen work of art

within the realm of artistic crafts-
manship. The instructor provided
a list of works of art from the London
Victoria & Albert Museum collection,
and students could choose one work
for their project. Detailed informa-
tion and photographic documenta-
tion for each work were available
on the Museum’s website, allowing
students to familiarize themselves
with modern methods of cataloging
artworks in one of the world’s most
renowned collections of craftsman-
ship.
Conversely, in the Medieval Artin
Poland course, students were as-
signed a group project (in groups of
3-4 people) - creating a mind map
covering various aspects of Polish
Gothic art. This collaborative effort
not only enhanced their knowledge
but also fostered the development of
social and soft skills. The group work
culminated in producing of joint
graphic notes utilizing innovative
design thinking methods.

IV. Clearly Defined Task Criterias:

- For all assigned tasks, clear criteria
were provided to the students. These
criteria were accessible through
MSTeams, ensuring transparency
and consistency in assessment.

The criteria were chosen appro-
priately for the task to assess the
knowledge, skills, and competencies
acquired by the students during the
task. Points were awarded for each
criterion.

15 The literature on the importance of criteria - see, e.g.,
Ch. Rust, M. Price, B. O'Donovan, Improving Students’
Learning by Developing Their Understanding of
Assessment Criteria and Processes, ,,Assessment
& Evaluation in Higher Education”, vol. 28, 2003, no. 2,
pp. 147-164; D.R. Sadler, Interpretations of Criteria-ba-
sed Assessment and Grading in Higher Education,
~Assessment & Evaluation in Higher Education”, vol.
30, 2005, no. 2, pp. 175-194.
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Examples of application:

In the context of the individual project
focused on presenting a chosen work of
Gothic art based on literature in the course
of Medieval Art History in Poland, students
were required to adhere to the following
criteria:

1. Substantive Value: The depth and
quality of the content presented
(0-5 points);

2. Summary Skills: The ability to effec-
tively summarize the content of the
assigned text (o-5 points);

3. Appropriateness of Presentation
Style: The apt selection of presenta-
tion techniques aligned with the ar-
ticle’s content (o-5 points);

4. Application of Presentation Tech-
niques: The proficiency in employing
various presentation techniques
(0-5 points);

5. Evaluation of Supplementary Materi-
als: The assessment of additional ma-
terials prepared for the presentation
(0-3 points);

6. ExtraInitiatives Undertaken: Recog-
nition of any extra efforts or initia-
tives taken in the presentation (0-3
points).

V. Individual Feedback®:

o Individual feedback was provided in
response to the tasks and projects
submitted by students. The author
used a written project assessment
card designed for this purpose and
provided oral feedback in class.

o It should also be added that all the

16 The literature on the role of feedback and its’ various
forms is extensive - see, e.g., C. Evans, Making Sense
of Assessment Feedback in Higher Education, ,Review
of Educational Research”, vol. 83, 2013, no. 1,
pp. 70-120; M. Henderson, R. Tracii, M. Phillips,

The Challenges of Feedback in Higher Education,
»Assessment & Evaluation in Higher Education”,

vol. 44, 2019, no. 8, pp. 1237-1252; T. McConlogue,
Assessment and Feedback in Higher Education: A Guide
for Teachers, London 2020.

information contained in the written

feedback and those that appeared

as oral feedback during the classes

and was given from the teacher and

peers were aimed at motivating each
student to work further, showing
them other possibilities and devel-
oping their knowledge and skills.

Therefore, it was essential to in-

troduce some basic information on

motivational theories and techniques
at the beginning of the course and

to develop the skills of constructive

criticism in the course participants.

The task of which would not be to

alienate their colleagues but to moti-

vate them to further development.

Examples of application:

In the case of oral presentations, stu-
dents received both oral feedback from the
lecturer and their peers during the classes
and written feedback in the form of the
completed Individual Project Evaluation
Sheet.

VI. Personalized Guidance:

Implemented as part of the above-described
teaching approach, one of the strategies

for introducing teaching individualization
involved the deployment of Personalized
Guidance. This strategy encompassed sev-
eral key components aimed at providing
tailored support to students:

1. Individual Consultations on Course
Content: Enabling individual conver-
sations on the subject matter, offer-
ing students an opportunity to seek
personalized guidance related to the
content covered in the course.

17 The Individual Project Evaluation Sheet model was
prepared and adjusted by the researcher on the basis
of the existing Assessment Cards used at UCL in
London. The Sheet included the following elements:

1. the excellent points of the work, 2. what would need
to be improved, and 3. a detailed evaluation - a refe-
rence to the criteria of the task, along with a score

4. the overall grade obtained from the project.



2. Thematic Tutoring Beyond the
Course Material: Facilitating indi-
vidual tutoring consultations that
extend beyond the course content,
addressing broader thematic areas to
cater to specific student interests and
inquiries.

3. Individualized Feedback on Assign-
ments: Utilizing MSTeams to deliver
constructive written feedback on
submitted tasks.

4. Online Accessibility for Clarifications:
Maintaining readiness for online
contact through MSTeams, ensuring
availability for students to address
any uncertainties or seek clarification
on course-related matters.

Through these various components,
students could engage in focused discus-
sions, receive targeted feedback, and access
additional guidance beyond the standard
course material, ultimately contributing
to a more enriched and adaptive learning
process.

Comparative analysis of the students’ opin-
ions based on the diagnostic and evaluation
survey results®.

18 The Diagnostic Survey, comprising 13 questions,
assessed students’ familiarity and experiences with
tutoring methods in art history courses. Employing
both closed-ended and open-ended formats, the
questionnaire sought quantitative and qualitative
insights across various dimensions, such as the
definition of tutoring, associations with the term,
knowledge of strategies, student needs, academic
class encounters, group work specifics, discussions,
projects, technology use, and feedback provision. This
blend of question types facilitated a nuanced
understanding of students’ perspectives and
experiences in the surveyed art history courses.

The designed Evaluation Survey for the teaching
innovation comprised 12 questions, covering diverse
aspects of students’ experiences and perceptions of
teaching methodologies and tutoring strategies.
Utilizing closed-ended questions for quantitative data
on attendance, teaching methods, and instructional
approaches’ frequency, as well as open-ended
questions for qualitative feedback, the survey
explored topics including group and individual work,

The Diagnostic Survey conducted at
the beginning of the semester and the Eval-
uation Survey at the end provide valuable
insights into the effectiveness of the strat-
egies implemented in the courses. Here is
a comparative analysis of the results:

Attendance and Participation:

Diagnostic Survey: All ten partici-

pants were 2nd-year students in the

Art History program, and attendance

was compulsory for the courses.

Evaluation Survey: Nine participants

provided feedback. Two attended

all classes, while seven ,,were often

present”.

Familiarity with Tutoring Strategies:

Diagnostic Survey: Revealed a lack

of awareness about tutoring strate-

gies. Only one respondent knew the
tutoring concept, and the rest did not
know any tutoring strategies.

Evaluation Survey: All respondents

confirmed using various tutoring

strategies, indicating successful ex-

posure during the courses.
Encounter with Tutoring Strategies in Pre-
vious Classes:

Diagnostic Survey: Only one student

had encountered tutoring strategies

in previous academic classes.

Evaluation Survey: All respondents

acknowledged using tutoring meth-

ods in the current courses.
Specific Tutoring Strategies Encountered:

- Diagnostic Survey: Explored the fre-
guency of group work, discussions,
brainstorming, and projects in previous
classes, revealing limited exposure.
Evaluation Survey: Students reported
frequent use and positive experiences

activating forms, assessment methods, outdoor
activities, modern technologies, and feedback. This
combination of quantitative and qualitative inquiries
offered a comprehensive overview of student
perspectives on the effectiveness of tutoring
strategies in the analyzed Art History courses.
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with group work, individual projects,
quizzes, and activating techniques.

Feedback on Projects and Assessments:
Diagnostic Survey: Explored feed-
back frequency on projects, oral
statements, and essays in previous
classes, revealing minimal exposure.
Evaluation Survey: The majority, that is
six of nine students, experienced fre-
quent use and positive feedback on in-
dividual and group work assessments.

Outdoor Activities and Modern Technolo-

gies:
Diagnostic Survey: Explored the fre-
quency of outdoor activities and the
use of modern technologies in previ-
ous classes.
Evaluation Survey: Reported positive
experiences with outdoor activities.
While four students experienced
widespread use of modern technolo-
gies, some expressed concerns about
overuse.

Evaluation of Feedback:
Diagnostic Survey: Investigated stu-
dents’ satisfaction with the feedback
received in previous classes, showing
a divided opinion.
Evaluation Survey: The majority of
eight out of nine students found the
feedback provided during the cours-
es sufficient, with positive comments
on its effectiveness.

Strengths and Weaknesses of Tutoring

Strategies:
Evaluation Survey: Open-ended
questions allowed participants to
share opinions. Strengths included
increased engagement, practical
knowledge acquisition, an increase of
various skills, and motivation. Weak-
nesses involved time constraints and
potential technical issues (Il. 3a-b).
Suggestions for improvement:
Evaluation Survey: Students pro-
vided constructive suggestions for

improvement, such as better or-

ganization of time, enhanced use of

multimedia, and the introduction of
varied teaching methods.

The opinions of students expressed in
the Evaluation Survey demonstrated a pos-
itive impact of chosen strategies on partic-
ipants’ knowledge, skills, and engagement.
While the Diagnostic Survey highlighted
alack of prior exposure to tutoring methods,
the Evaluation Survey indicated successful
implementation and positive outcomes. The
feedback students provide offers valuable
insights for further refining and enhancing
tutoring methods in art history courses.

SUMMARY OF THE RESULTS AND

DISCUSSION

The analysis of the opinions of stu-
dents expressed in the surveys indicates
anoticeable enhancement in knowledge,
skills, and competencies among participants
of courses. The Evaluation Survey reveals
a significant positive impact of introduced
tutoring strategies, with heightened stu-
dent engagement and regular attendance.
The diverse methods, including clear cri-
teria, individual feedback, personalized
and group work together with outdoor
activities, contribute to a dynamic learning
environment. While incorporating modern
technologies was well-received, maintain-
ing a balance with traditional methods is
emphasized. Constructive feedback proved
valuable, mainly through written individual
feedback, the ,,Sandwich feedback method”
and peer review™. Challenges identified in-
clude time constraints and technical issues,
with suggested improvements focused on

19 Summary of this method - see, e.g., J. Prochazka,
M. Ovcari, M. Durinik, Sandwich Feedback: The
Empirical Evidence of Its Effectiveness, ,Learning
and Motivation”, vol. 71, 2020, p. 101649. On benefits of
oral peer feedback among students - see, e.g., L. Sippel,
Maximizing the Benefits of Peer Interaction: Form-Focu-
sed Instruction and Peer Feedback Training, ,Language
Teaching Research”, vol. 28, 2024, no. 2, pp. 413-439.



WORK AND EFFECTS

“These strategies give
a clear picture of the
contribution and effects
of work. They forced
students to concentrate,
being an interesting
diversion that motivated
to work harder"

HIGHER KNOWLEDGE

“The strategies
allowed grinding and
easier assimilation of

knowledge”

STRENGHTS
OF TUTORING
STRATEGIES

GOMMUNICATION

“Strategies made it possible
to learn how to communicate
in a group which taught some
people humility. Individual
works mobilized to prepare
the material to be shared
with the rest of the group.
Quizzes were an entertaining
test of knowledge".

Instytut Historii Sztuki UKSW

APPRECIATION

“| appreciate teacher's
attitude, together with
clear and transparent
presentations, modern
technologies and the
possibility to work on
presentation skills”

INTERESTS

“Tutoring strategies
facilitated generating
interest of the participants
and helped to involve
different senses in the
action of learning”

TECHNOLOGY PROBLEMS

"Sometimes people
without technical
devices cannot fully 4=
participate or it is
difficult"

PRIORITIES

“Because of the
accumulation of
material, it is difficult to
keep up with the topics
and it is not entirely
clear what is the most

important”

WEAKNESSES
OF TUTORING
STRATEGIES

SENSITIVE ISSUE

“Common assessment
of others (even if
kind) may have
various effects"

TIME IS CRUCIAL

" . .
sometimes time-
consuming”

EXTRA STRESS

“New tasks and
strategies might be
stressfull and
tiring”

3a-b. Mind Maps showing strengths and weaknesses of tutoring
strategies - chosen anonymous responses from students who
participated in the Evaluation Survey (by A. Krauze-Kotodziej)
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time organization, multimedia enhance-
ments, and potential financial support for
equipment. Positive responses to outdoor
activities underscore the potential for
real-world experiences in the curriculum,
aligning to connect theoretical knowledge
with tangible monuments. In summary, the
didactic innovation carried out effectively
demonstrates the impact of tutoring strat-
egies on individualized teaching and learn-
ing, student experiences, engagement, and
a diverse educational environment. Chal-
lenges and recommendations offer valuable
insights for future course optimization.

IMPLICATIONS OF THE RESULTS

FOR ART HISTORY TEACHING

PRACTICE AND FURTHER

RESEARCH

The outcomes of the didactic innova-
tion carried significant implications for the
field of art history teaching and provided
valuable insights for both instructional
practice and future research endeavors.
Here are some key observations:

1. Diversification of Teaching Meth-
ods: The success of chosen tutoring
strategies highlights the importance
of diversifying approachesin art
history courses. Integrating various
methods and tools caters to different
learning styles and enhances student
engagement. Art history educators
should adopt a flexible and varied
pedagogical approach to create
amore dynamic and inclusive learn-
ing environment.

2. Balancing Traditional and Modern
Teaching Tools: The positive recep-
tion of modern technologies, tem-
pered by some student concerns,
underscores the need for a balanced
integration of traditional and con-
temporary teaching tools.

3. Constructive Feedback Mecha-
nisms: The emphasis on constructive

feedback suggests the importance of

developing effective feedback mech-

anisms. Educators should focus on
refining assessment strategies that
provide meaningful insights for stu-
dents to enhance their strengths and
address weaknesses.

4. Integration of Practical Experiences:
The positive response to outdoor ac-
tivities indicates a potential avenue
for integrating more practical ex-
periences into art history curricula.
Further exploration of experiential
learning opportunities, such as site
visits, hands-on projects, or museum
interactions, could deepen students’
connection to art and artifacts.

5. Addressing Challenges and Opti-
mizing Course Organization: The
identified challenges, including time
constraints during presentations and
potential technical issues, highlight
the importance of careful course
organization. Art history educators
should seek ways to streamline pres-
entations, manage time effectively, and
ensure smooth technology integration.

6. Encouraging Further Research on
Pedagogical Approaches in Art His-
tory: The positive outcomes of this
teaching innovation warrant further
research into innovative pedagogical
approaches in art history education.
Comparative studies exploring the
impact of different tools and methods
on diverse student populations can
contribute to the ongoing evolution of
effective art history pedagogy. This
could involve collaborative research
initiatives and developing best prac-
tices for art history instruction.

In conclusion, the implications drawn
from the didactic innovation introduced
suggest a need for ongoing reflection, adap-
tation, and exploration within art history
teaching practices.



POSSIBLE LIMITATIONS OF THE

STUDY AND THEIR SOLUTIONS

While the described study provides
valuable insights, its limitations warrant
careful consideration for a nuanced inter-
pretation of the findings. The relatively
small sample size poses a challenge to re-
sult in generalizability. It is worth mention-
ing, however, that after the courses ended,
the same strategies were implemented in
subsequent semesters of classes with oth-
er groups of students. It is also important
to emphasize the vital role of analysis of
responses to open-ended questions, which
can show the very individual opinions
of survey participants. The reliance on
self-reported data introduces potential bias.
Employing diverse data collection methods,
such as observations or interviews with
other educators, would offer a more holistic
perspective and enhance study credibility.
Teacher variables, including teaching style,
could also influence results. Replicating the
study with different instructors or includ-
ing a control group with traditional meth-
ods would help isolate the effects of tutor-
ing strategies. The courses’ limited duration
may raise questions about long-term
effects. However, the strategies described
in the study found their permanent place
in authors’ teaching after the courses end-
ed. Addressing these limitations through

thoughtful study design and diversified
data collection will contribute to a more
robust understanding of the experimental
tutoring strategies’ implications in art his-
tory teaching.

CONCLUSION

The teaching innovation in art his-
tory courses presented in the article show-
cased the efficacy of tutoring strategies,
significantly enhancing the overall learn-
ing experience. These strategies, including
individualization of exercises, creative and
interactive learning approaches, custom-
ized project topics, clear criteria, individu-
alized feedback, and personalized guidance,
promoted heightened student engagement,
motivation, and a deeper understanding of
art history concepts. The positive outcomes
emphasize the need to balance tradition-
al and modern teaching tools, indicating
their potential applicability across subjects.
Successfully received by students, these
tutoring elements possess the capacity to
revolutionize group instruction practices
in diverse educational settings. The lessons
learned underscore the transformative
potential of incorporating modern tutoring
techniques and prioritizing tailored learn-
ing experiences to elevate engagement,
comprehension, inclusivity, and flexibility
across various subject areas.

SUMMARY

The article analyzes the effectiveness of
selected elements of tutoring understood
as various individualization strategies in
teaching medieval art history. The basis
of the article is a study involving an ex-
perimental component carried out as part
of the Masters of Didactics (MoD) project
organized by the Ministry of Education

STRESZCZENIE

Artykut analizuje skutecznosé wybranych
elementéw tutoringu rozumianego jako
rézne strategie indywidualizacji w nauczaniu
historii sztuki redniowiecznej. Podstawa
artykutu jest badanie obejmujace komponent
eksperymentalny realizowany w ramach
projektu Mistrzowie Dydaktyki (MoD) zor-
ganizowanego przez Ministerstwo Edukacji
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and Science (2017-2022). The teaching in-
novation consisted of introducing tutoring
strategies into the curriculum of 2 subjects,
including individualized exercises, creative
and interactive approaches to learning,
elective topics, and project scopes, clearly
defined task criteria, individually given
feedback, and personalized consultations.
Before and after courses, a diagnostic and
evaluation survey was conducted to assess
students’ knowledge, expectations, and
final opinions. Students’ opinions showed
significant benefits, including increased
understanding of the subject and gains in
practical skills and soft skills. The arti-

cle highlights the value of individualized
teaching and learning in art history and its
potential applications in other disciplines,
contributing to the implementation of ef-
fective teaching strategies and increased
student learning outcomes.

KEYWORDS

medieval art history, tutoring, individual-
ized teaching and learning, feedback, crea-
tive tools in teaching

i Nauki (2017-2022). Eksperyment polegat

na wprowadzeniu do programu nauczania
dwoch przedmiotéw strategii tutoringowych,
obejmujacych zindywidualizowane ¢wicze-
nia, kreatywne i interaktywne podejscia do
uczenia sie, wybieralne tematy i zakresy pro-
jektow, jasno okreslone kryteria zadan, in-
dywidualnie udzielane informacje zwrotne
oraz spersonalizowane konsultacje. Przed
rozpoczeciem i po zakonczeniu przedmiotow
przeprowadzono ankiete diagnostyczna

i ewaluacyjna, w ktérych oceniono wiedze,
oczekiwania i opinie koncowe studentéw.
Wykazaty one znaczne korzysci, m.in.
zwiekszone zrozumienie przedmiotu oraz
przyrost umiejetnosci praktycznych i kom-
petencji miekkich. Artykut podkresla war-
tos¢ spersonalizowanego nauczania i uczenia
sie w historii sztuki oraz jego potencjalne
zastosowania w innych dyscyplinach, przy-
czyniajac sie do wdrozenia skutecznych
strategii nauczaniaipodwyzszenia efektéw
ksztalcenia studentow.

StOWA KLUCZOWE

historia sztuki Sredniowiecznej, tutoring,
zindywidualizowane nauczanie i uczenie sie,
informacja zwrotna, kreatywne narzedzia
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