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Abstract: Having command of formulaic language, one of the linguistic elements related 
to the culture, is critical for self-expression and understanding the interlocutor. Thus co-
unselors who are ESL (English as a Second Language) learners might benefit from having 
skills in formulaic language for providing quality service to their clients. Audio-visual 
materials which mostly contain formulaic language forms and cultural aspects might 
be used to help counseling sessions be more helpful and effective. This multidiscipli-
nary study aims at presenting a brief review of the literature about formulaic language 
and multicultural counseling and then discussing the possible effect of integrating TV 
shows into ESL classes in the connection between counselor and client. In conclusion we 
suggest that TV shows might be effective tools to boost figurative language skills and to 
encourage immersion of ESL learners into culture, which is interrelated with conceiving 
cultural aspects of communication. As an implication, we present possible approaches to 
curriculum design, multicultural counseling and teaching English for specific purposes.
Keywords: ESL, formulaic language, multicultural counseling, therapeutic relationship, 
TV shows.

Introduction

Speakers of English, especially those who speak it as their first language, use an 
abundant number of expressions, and some of these highly fixed expressions are 
articulated as chunks, not word by word. For example, someone saying ‘Hang in 
there!’ has access to this phrase in his mental lexicon, and articulates it as a chunk. 
The meaning of this relatively fixed expression is clear to the speaker. However, 
this is not always the case. The language of daily conversation encompasses „short 
routinized interchanges where we do not always mean what we say” (Kecskes 2015, p. 
32). In such cases, our interlocutor needs to go beyond the word level, and interpret 
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the overall meaning or simply has to know the meaning of this chunk as in the 
example below. The following conversation excerpt is quoted from Kecskes (2007):

Chinese student: – I think Peter drank a bit too much at the party yesterday.
Turkish student: – Eh, tell me about it. He always drinks much.
Chinese student: – When we arrived he drank beer. Then Mary brought him 

some vodka. Later he drank some wine. Oh, too much.
Turkish student: – Why are you telling me this? I was there.
Chinese student: – Yes, but you told me to tell you about it. (p. 191)

Turkish ELL’s (English Language Learner) preference for the formulaic expression 
‘tell me about it’ results in miscommunication, since the Chinese ELL obviously 
does not know the expression. We see that even in a context of English as a lingua 
franca, speakers refer to these expressions. But why do speakers use these fixed 
expressions in daily language? Highlighting the economizing role of the formulaic 
expressions, Kecskes states: „Formulaic expressions ease the processing overload 
not only because they are ready-made and do not require any putting together by 
the speaker/hearer, but also because their salient meanings are easily accessible in 
online production and processing” (2015, p. 29-30). We can understand that these 
expressions can make the speech more fluent because of their advantage in terms 
of retrieval in memory. Fixed expressions contain a packed message, and giving 
this message accurately by using the proper structure is important to be a part of 
the community. Kecskes points out that the meaning of these expressions is shared 
in the community of the target language, and that these expressions mostly „keep 
them out of trouble” (2007, p. 199). In addition to its role for community building, 
formulaic language is part of the personal language and like the signature of the 
individual, which shows her position in the community. Acquiring it is an everlas-
ting process, therefore contributing to the domain of teaching could be a good step 
for further research dealing with language-related factors in effective counseling.

The current paper adopts a multidisciplinary approach, and blends the literature 
related to formulaic language, teaching to ESL learners and multicultural counse-
ling. Our purpose here is to introduce formulaic language’s role in our daily life, 
and then we discuss the implications for counselor training in terms of figurative 
language skills by use of TV shows as tools. The significance of the study is based 
on its nature as a multidisciplinary attempt, which aims to put theoretical back-
ground of a linguistics-related topic into practice in the field of counseling. Thus, 
the argument throughout the study assumes that a good command of formulaic 
language structures by ELL counselor ensures quality service to clients who speak 
English as their first language.
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Analysis and discussion of literature

Formulaic language in ESL context

Being a native speaker of a language distinguishes the speaker in certain aspects, 
one of which is the use of formulaic language. Non-native speakers can improve 
their linguistic skills with the aid of various resources, can understand native spea-
kers to a great level and can improve their spoken language in different aspects. 
But is it possible to reach a native proficiency level in a foreign language? The 
innatist view highlights the critical age as a factor to determine how close one can 
be to a native level (Lightbown & Spada 2013). With increasing age it gets harder to 
acquire the target language and be a native speaker of it. However, being exposed 
to sufficient input and using what is learnt sounds like a good way to get close to 
it under proper circumstances. In the first place, can the level of linguistic perfor-
mance be explained in two levels (i.e. native or non-native)? We think ‘nativeness’ 
is a scalar concept, which comes in various grades. So let us find a happy medium 
and accept the expression ‘nativelike’ proficiency. Then we want to restate our 
question in a slightly different form. What elements of language are significant for 
ESL learners to be nativelike? One of them is knowledge of formulaic language (eg., 
idiom, metonymy, phrasal verbs) which embodies non-literal meaning. Referring to 
the challenge it brings, Colston states that: „An adroit user of nonliteral language 
can simultaneously communicate several distinctly different messages individually 
to several different addressees with the same nonliteral (or even literal) utterance” 
(2005, p. 9). Literal meaning, on the other hand, can be defined as „what is denoted 
by individual words, as well as to what is said by the compositional meaning of 
the sentence made up of these words intended nonfiguratively” (Giora 2003, p. 33).

Now we can look more into the forms of formulaic language. Biber et al. (1999) 
give a definition of formulaic language as „sequences of word forms that commonly 
go together in natural discourse” (p. 990). Since these language devices change in 
flexibility and some are totally fixed, changing their form and having insufficient 
knowledge of these forms might result in misunderstandings. Referring to their stru-
cture, Kecskes uses the metaphor ‘scaffold’ to describe linguistic form, and informs 
us that „if it is defective, the meaning will inevitably fall apart.” (2007, p. 202). For 
example, the idiom ‘hit the sack’, which means ‘to go to bed to sleep’, is not flexible 
enough to tolerate a change as in ‘hit the bag’. After fixedness, another point about 
these forms of figurative language is the level of transparency. Some forms of for-
mulaic language, such as idioms have intensely figurative meaning, which might be 
hard and (depending on the transparency of it) impossible to guess from the literal 
meaning of component words. Referring to this difficulty, Wray gives the definition 
of formulaic language as „sequences of words that are in some regard not entirely 
predictable, whether on account of a meaning that is wildly or subtly different from 
the words they contain” (2013, p. 317). Thus, it is not hard to imagine how much ef-
fort ELLs need to show to learn or – in some traditional systems which adopts rote 
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memorization (Mathews 2014) – to memorize all these items. It’s worth mentioning 
that the difficulty and length of their acquisition might vary. Table 1 below illustrates 
the types of formulaic language, mostly common in an ESL context.

Table 1. Continuum of formulaic language

Grammar 
units

Fixed 
Semantic 
Units

Phrasal 
Verbs

Speech 
Formulas

Situation-
bound 
Utterances

Idioms

going to as a matter of 
fact

put up with going 
shopping

welcome 
aboard

kick the 
bucket

have to suffice it to say get along 
with

not bad you 
know

help 
yourself

spill the 
beans

Source: adopted from Kecskes 2015, p. 35.

From grammar units to idioms, language forms gradually get more figurative, 
and it becomes necessary to learn them. For example, the idiom ‘kick the bucket’ 
is highly fixed, and a learner would have a hard time in figuring out that it actually 
means ‘to die’. Now thinking of the context of multicultural counseling, knowing 
the figurative meaning of these language forms could be especially crucial.

Turning to the issue of interpersonal communication, we need to consider the social 
aspect of formulaic language and the way it functions to determine the individual’s 
position in the society. Cultural domain has an important role in language use and 
preference for certain forms of language. For example, „Go ahead, make my day” 
was used by Harry Callahan, the character in the movie Sudden Impact (1983). Now 
it is a catchphrase, which would be familiar to American society and shared by many 
English speakers. While using this phrase, speakers who use it rely on a common 
base, which makes each of them a member of the same society. Using this mutual 
knowledge and making sense of the discourse requires pragmatics skills rather than 
only a good proficiency of the target language. Barr and Keysar give us a big picture 
of the literature related to the cultural domain of how people make sense of idioma-
tic language by stating „coordination can be achieved in language communities as 
a by-product of the work that language users do in the dyad rather than as the result 
of high-level calculations about what others know” (2005, p. 37), and adds that „the 
work that individual language users do to coordinate with their language partners 
ultimately subserves the purpose of making their representations ever more similar 
to other members of their community” (2005, p. 37).

How can TV shows contribute to learning non-literal language? Almeida and 
Costa (2014) state that learning a foreign language sometimes occurs in informal ways, 
such as watching subtitled television programs as an extracurricular activity. Secules, 
Herron and Tomasello (1992) show the facilitative effect of movie clips and videos on 
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learning idiom structures in context. Focusing on the frequency factor, Kusyk and 
Sockett (2012) have found that there was a significant difference between the frequent 
viewers and occasional viewers in terms of learning language chunks via TV shows. 
However, the development of formulaic language is thought to be „a matter of not only 
frequency and exposure to the language use but also immersion in the culture and the 
wish of the non-native speaker regardless of whether s/he wants to use them” (Kecskes 
2015, p. 34). In this respect, we hypothesize that watching TV shows and movies, which 
might have cultural content, might help ESL learners with language acquisition and 
encourage them to immerse themselves in the culture. Similarly, Bieberly expresses 
the role of language as a tool for „communicating and maintaining its [culture’s] 
collectively held values” (2013, p. 2589) with a specific emphasis on mass media as 
a resource of language. In the next section, we discuss how and to what extent TV 
shows can be useful for learning this tool, so that effective communication is ensured.

TV shows and language learning

As we mentioned in the previous section, human language is formulaic, especially 
in oral speech, and it is possible to find these items in TV shows. To start with an 
example, let us look at the sentence by Tom Haverford in the TV shows Parks and 
Recreation (2011):

„Joan, listen to me. This Harvest Festival, it’s going to knock your socks off”.

In this sentence, the idiom ‘knock someone’s socks off ’ means ‘to surprise so-
meone thoroughly’. It is obviously not common to come across such structures in 
ESL materials, since we claim, based on the findings of Murphy (1997) in a Hong 
Kong context, that the language used in these textbooks is mostly literal. In this 
respect, using TV shows as supplementary materials to teach the daily language 
could be a good alternative where learners do not have the opportunity to interact 
with native speakers of English.

We have highlighted the nonliteral nature of oral language, and this content 
could be informal based on the TV show. Is this informal linguistic content from 
TV shows detrimental to ESL learners in general? We do not regard the daily lan-
guage as an ill-formed variance of the so-called standard language. In other words, 
formulaic language is part of the language and has social functions (Barr & Keysar 
2005) as we discussed in the previous section. The next idiom in the following 
example is highly likely to occur in daily life and even in written materials. In the 
TV show Breaking Bad (2011), Mike Ehrmantraut says:

„Seems to me the bigger problem is the cartel. Now, we can handle them 
if that’s all we’ve got on our plate. But dealing with both Schrader and the 
Mexicans at the same time?”
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Here the idiom ‘have something on your plate’ means ‘to have something to deal 
with’. Now we can think of a situation where an international counselor needs to 
understand the personal problems of their clients who tell stories about what they 
‘have on their plate’. Obviously being exposed to such figurative language in real 
context, which we think TV shows provide, could be helpful for an effective session. 
In sum, we think TV shows are authentic materials and could help counselors who 
are ESL learners in terms of immersion into the culture, which is a step interrelated 
with non-literal language learning (Kecskes 2015).

What is the effect of TV shows on learning figurative language then? Harji, 
Woods and Alavi (2010) have tested the impact of video materials with English 
subtitles on vocabulary learning in EFL learners. The study is an anchor point for 
our paper in that the importance of being exposed to English via different senses 
is highlighted by their findings. They found out that video materials with subtitle 
features were more helpful in the process of vocabulary acquisition. With a slightly 
different perspective, Frumuselu et al. (2015) have investigated the influence of au-
diovisual materials with subtitles on learning a language. A medium-sized effect 
was observed in EFL students with low and high proficiency levels. Both studies 
have a focus on students’ learning. On the other hand, in an Iranian EFL context, 
Tabatabaei and Reisi Gahroei (2011) have showed that both students and teachers 
had a positive perception of movie clips as a tool to teach English idioms. We think 
that taking teachers’ perception into consideration along with the students’ in simi-
lar studies is significant to ensure the validity of findings. Another way of getting 
valid results is to collect data at different times so that we can see the developmental 
process. Dooley informs us that if „a study collects data at different times from the 
same respondents, the survey employs the panel design, and the respondents are 
collectively called a panel” (2001, p. 120). To see the effects of multimedia materials 
in the long term, a longitudinal study with panel design might be used, and the 
focus could be the development of TV shows’ effect on language development.

The strategies of figurative language learning used by the speakers and the acqui-
sition process of these language forms are investigated in various psycholinguistics 
studies. How do ESL speakers learn formulaic language? Does the interpretation of 
non-literal language require a different strategy from the one used for literal lan-
guage? This is a dichotomy, and we can see studies supporting different views. For 
example, Bobrow and Bell (1973) claim that a separate strategy for idiom processing 
is used. On the other hand, Cieślicka (2006) has found out that interpretation of 
fixed expressions in L2 is heavily based on a strategy to analyze idioms literally. 
Similarly, Uysal and Gökmen (2016) have investigated the prototypicality effect 
in idiom comprehension, and found a similar tendency in monolinguals towards 
analyzing idioms based on their literal meanings. It could be the case that a simple 
strategy to analyze the component words in certain idiomatic expressions could 
help the learner to some extent. Now let us look at an example of usage. In the TV 
show Oz (1997), the character Warden Leo Glynn interferes in a quarrel and says:
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„Sit down! Healy, keep your comments to yourself”.

Here, we see an example of a situation-bound utterance, which is ‘keep your 
comments to yourself ’. It literally means ‘do not talk more’, which could be figu-
red out from the audio-visual context, especially by making use of the meaning 
contributed by ‘Sit down!”. In idiomatic expressions of this kind, a literal-analysis 
oriented strategy, as Cieślicka (2006), and Uysal and Gökmen (2016) suggest, co-
uld be in action. On the other hand, the separate mechanism to interpret idioms 
(Bobrow & Bell 1973) might not be needed in situation-bound utterances. What we 
imply is the role of context as a supplementary tool to catalyze the interpretation 
and minimize the cognitive load. Gibbs (1980) holds that speakers’ memory works 
accurately when they hear idioms in a context during a conversation. Similarly, 
Secules et al. (1992) have found that movie clips and videos are helpful for learning 
idiomatic language by providing this needed context.

Having some background about the learning process of non-literal language, we can 
look at the studies dealing with teaching application. Inglese, Mayer and Rigotti (2007) 
stress the role of audiovisual materials to personalize the learning, and conclude that 
TV archives could be used as a teaching tool to minimize the learning gap between 
native and non-native speakers of English. In the same vein, Kecskes (2007) points to 
the value of being shared in the community by stating that „fixed expressions usually 
keep them out of trouble since they mean similar things to members of a particular 
speech community” (p. 199). Uysal (2015) flips the idiom-culture variables, and points 
to the importance of having good command of the target culture in understanding 
idioms. According to this view, TV shows give this cultural background along with 
the language, which facilitates the process of being a member of a speech community. 
Thus far, we can notice the stress of interrelation between cultural immersion and 
idiom learning. Considering these suggestions, we conclude that the application of 
etymology analysis could be used as a strategy to teach idioms with a more pragmatic 
approach and what it offers is greater potential to accomplish the goal of a culture-
embedded teaching (Tabatabaei & Reisi Gahroei 2011).

Multicultural counseling in a nutshell

In addition to the three major traditions in the psychology – psychodynamic 
theory, cognitive behavior theory, and humanistic theory – multiculturalism has 
been specified as the fourth theoretical force in the profession (Pedersen 1988; 1989; 
1990). Moreover, the importance of multicultural counseling has been accepted 
in the literature for a long time (Lee & Park 2013; Sue & Sue 2012). Multicultural 
counseling could be defined as a working alliance relationship between the co-
unselor and client with welcoming their personal and cultural dynamics (Lee 
& Park 2013). In a meta-analysis of multicultural competences Tao et al. (2015) 
found 43,000 peer-revived articles while searching with the keywords ‘cultural 
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competence’ or ‘culturally competent’, ‘multicultural competence’, ‘multiculturally 
competent’, ‘counselor or counseling’ or ‘therapist, psychotherapist, psychotherapy’. 
Accordingly, we have relied on these terms to refer to the counseling in a multicul-
tural atmosphere along our paper. Cultural background and individual experience 
have been recognized in counseling to understand the client’s psychosocial needs 
and to provide effective services (Lee & Park 2013; Sue & Sue 2012). Client and 
counselor bring their own perspective related with the cultural values including 
the age, gender, religion, education, ethnic background and socioeconomic status 
(Pedersen 1990). Therefore, there is a critical need for counselors to improve their 
multicultural competencies. Cultural values play an important role when clients 
seek for help, type of services that they would prefer, support systems and their 
coping strategies (Dixon & Portman 2010).

One of the groundbreaking contributions to the field has been the multicultural 
counseling competencies developed by Sue, Arredondo and McDavis (1992). They 
developed a matrix that includes three characteristics and three dimensions (3x3) 
which can help counselors establish and organize multicultural skills. The three 
characteristics are indicated as „(a) counselor awareness of own assumptions, values, 
and biases; (b) understanding the worldview of the culturally different client; and 
(c) developing appropriate intervention strategies and techniques” (Sue et al. 1992, 
as cited in Richardson & Jacob 2002, p. 34). Moreover, a total of nine dimensions 
were offered as critical competencies. To improve our understanding about these 
characteristics, a) counselor awareness of own assumptions, values, and biases, 
expresses that culturally skilled counselors are aware and sensitive of their own 
cultural values and fine with the differences. Self-awareness is a challenging pro-
cess, and it should be continuous effort. Understanding own cultural biases and 
trying to identify own prejudice could take time, and there is not a final point of 
pure excellence for these efforts to reach. Counselors constantly need to question 
and show effort to understand and manage their own feelings. Therefore, culturally 
skilled counselors hold the knowledge and understanding of how discrimination 
and stereotyping affects them personally and in their work so they can acknowledge 
their own beliefs and feelings. Since this is a difficult process, culturally compe-
tent counselors constantly try to improve themselves and seek further training, 
supervision and consultation to improve their skills. The second characteristic, 
b) understanding the worldview of the culturally different client, suggests that 
culturally competent counselors possess the knowledge of how race, culture and 
ethnicity can affect how help is sought and preferences of counseling approaches 
(Sue et al. 1992). Therefore, culturally skilled counselors have the potential to become 
actively involved in minority groups outside of counseling settings, so that they can 
improve their worldview regarding their client and overcome their biases and pre-
judices. The last characteristic, c) developing appropriate intervention strategies 
and techniques, indicates that culturally competent counselors can hold different 
verbal and non-verbal helping skills to receive and send messages appropriately. 
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Counselors with intercultural competence might possess various approaches and 
helping styles to overcome cultural bonds, so that they offer appropriate interven-
tions and techniques (Sue et al. 1992).

The 2015 United States Census Bureau publishes that in the United States’ around 
23% of the population is composed of racial and ethnic minorities. In 2015, 2.6% of 
the population identified themselves with more than one ethnic and racial category 
on the U.S. Census. Additionally, The Office of Refugee Resettlement (2014) shows 
that the U.S. immigrant population has sharply increased in the last 50 years. United 
States Census Bureau (2014) indicates that more than 13.3% of the total population is 
immigrants. This incredible increase of the multicultural population in the U.S. poses 
two important issues in counseling. First, effective multicultural counseling, and 
learning multicultural aspects of counseling become rather critical. Second, the num-
ber of international counselors has increased and the counseling profession needs to 
be able to provide them with the best practices and effective services. International 
counselors have their own unique issues such as having difficulty in expressing 
themselves, and a lack of knowledge about a client’s world view.

International counselors may have difficulty in relating to current events in the 
United States and may feel isolated. One of the suggestions Sue et al. (1992) bring 
to the profession is about spending time on non-counseling settings. In order to 
make a connection with the client and their world, international counselors need 
to increase their knowledge about current events and increase their knowledge 
about the culture. Watching TV shows will help international counselors to increase 
their figurative language usage in sessions so that they will feel more present and 
connected. Being connected to the culture and having good linguistic skills would 
help counselors to express themselves. ‘Self-expression’ is defined as „the expression 
of one’s own personality: assertion of one’s individual traits” (Merriam-Webster 
2016). Language, without doubt, becomes an important factor, especially in mul-
ticultural settings. Seo (2010) explains that although there is much written about 
cultural values and emotional expressions, the literature does not provide studies 
directly examining the context of counseling. 

Expressing one’s personality and their thoughts becomes essential in helping 
professions like counseling, especially in Western culture. To exemplify that, Kim 
and Sherman (2007) explain that in East Asia, self-expressing is not a privilege 
whereas it is valued in the United States. Moreover, Sue and Sue (2012) state that 
psychotherapy and traditional counseling, where ‘good counseling’ is often based 
on Euro-American norms, failed to effectively consider the importance of the 
culture. Based on similar studies, we see that culturally aware and skilled mental 
health professionals become crucial to providing effective counseling. For the ef-
fectiveness of counseling sessions where counselors are expected to have a stronger 
therapeutic relationship with their client, having command of figurative language 
forms in English for an international counselor might be helpful in understanding 
the American client and in expressing themselves.



298 H. UYSAL, H. CAKMAKCI

Conclusion

Previous work (Frumuselu et al. 2015; Inglese et al. 2007; Talaván, 2010) on ELLs 
has foregrounded the need to use audiovisual materials to support daily language 
learning. With a multidisciplinary focus, we have approached the issue of formulaic 
language learning and discussed in what ways TV shows could be useful and con-
tribute to learning these linguistic forms for effective counseling sessions. When we 
consider the content of TV shows as a source of non-literal language for learning 
and teaching practices, it seems fair to say that TV shows could be effective tools to 
support ESL learners who are candidates for being counselors in the United States 
or another English-speaking country. As Barr and Keysar state by referring to spea-
kers of the same language, „[t]he fact that they can count on other members of their 
community having similar experiences with language greatly reduces the work they 
must do when they speak to others who are like themselves” (2005, p. 37). Thus, we 
conclude that formulaic language knowledge could aid ELLs in establishing a strong 
connection with an English-speaking client, resulting in more effective counseling. It 
goes without saying, we do not claim that TV shows reflect the real culture. An ELL 
who watches enough American TV shows is not always engaged in acquiring the 
mainstream culture. In other words, we do not consider TV shows as primary sources 
for cultural education and integration but for language learning and teaching. What 
we have wanted to draw attention to is that incorporating TV shows into teaching 
would help ESL learners be more engaged in content with formulaic language, which 
would help them be immersed in the target culture.

Implications and recommendations for future research

Having presented a review of the suggestions in the literature, we have come to 
the point that a systematic study of main patterns of formulaic language used in 
TV shows might contribute to textbook design, especially to the materials for ESL 
learners who will be counselors. With a similar purpose and an attempt to create 
an English course book based on audiovisual materials from TV shows, Olszewska 
(2013) investigates everyday language, idioms, collocations and some other domains 
in TV shows and discusses that these materials could be used as efficient teaching 
tools to support ELLs for pragmatic use of language, especially in communicative 
in-class activities. We agree that an English class focusing on daily expressions 
might be useful for learners’ pragmatic skills, and putting emphasis on formulaic 
language in the curriculum design could be a strategy for experts in the field. As an 
implication for teaching English for specific purposes, we propose that a textbook 
for ELLs, who will study or work in the field of multicultural counseling, could be 
prepared, aiming at teaching English for effective communication. In a similar vein, 
while designing the syllabus for an English course for counselors, teachers might 
want to put special emphasis on formulaic language forms. Also, they should make 
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use of the specific context of counseling sessions to encourage the learners to think 
of using these forms in real life and their profession. Because formulaic language 
is part of the culture, and having command of these non-literal forms would help 
counselors from an international background for expressing themselves better.

Before mentioning an implication about instruction, we would like to remind of 
the importance of context and instructional input. Türker (2016) has found that L1 
and L2 similarity did not matter when there was enough supportive context to learn 
L2 idioms. We claim that this supportive information is available in TV shows, and 
needs to be used by the teachers with guidance to ELLs. Similarly, showing how 
the subtitled materials as didactic tools (Talaván 2010) could be useful in acquiring 
informal language, Frumuselu et al. (2015) propose that learners could benefit from 
„the potential power that resides in subtitled television series” (p. 116) by avoiding 
dubbed materials. We know that fixed expressions are clusters of words and they 
are used together and in a fixed order (Biber et al. 1999). There could definitely 
be alternative ways to make the word sequences easy to learn and remember. As 
a suggestion about instruction, Shaffer (2005) recommends incorporation of image 
schema and conceptual metaphor into teaching in an EFL context, specifically for 
figurative expressions including idioms. Similarly, post-watching activities based on 
TV shows could be implemented in classroom environments, to make the meaning 
of idiomatic expressions more clear and give it a concrete context.

Lastly, we need to indicate that teaching based on the needs could work more 
effectively for ELLs. Coady, Harper and de Jong (2015) stress the importance of 
‘specialized instruction’, and suggest that teacher trainers need to prepare educa-
tors who can address the learning needs of ELLs. Then it could be presumed that 
recalling the learning objectives and explaining how they are related to learning 
outcomes, which is proficiency in formulaic language use, for our purposes sho-
uld be motivating for future counselors to work in multicultural settings. While 
we have discussed the big ideas about the impact of formulaic language use in 
communication and gave a review of some studies in the field, further empirical 
study to focus on educational aspects of formulaic language could benefit the field.
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EDUKACYJNE ASPEKTY JĘZYKA FORMULICZNEGO 
W DORADZTWIE WIELOKULTUROWYM

Streszczenie: Znajomość języka formulicznego, który stanowi jeden z elementów kulturo-
wych, jest kluczowy w autoekspresji i w zrozumieniu rozmówcy. Umiejętność posługiwania 
się językiem formulicznym przez doradców, którzy wcześniej uczyli się języka angielskiego 
jako drugiego (ESL), może okazać się cenna w świadczeniu wysokiej jakości usług. Użycie 
materiałów audiowizualnych, które w większości czerpią z języka formulicznego z aspektów 
kulturowych, może zwiększyć efektywność i profesjonalizm spotkań z doradcą. Niniejsze 
opracowanie ma na celu przedstawienie krótkiego przeglądu literatury dotyczącej języka 
formulicznego oraz doradztwa wielokulturowego. Następnie, niniejsza praca przedstawi 
dyskusję na temat konsekwencji włączania programów telewizyjnych do zajęć ESL dla 
późniejszej relacji doradcy z pacjentem. W konsekwencji, pragniemy zalecić programy 
telewizyjne jako skuteczne narzędzie w doskonaleniu znajomości języka figuratywnego, 
a także zachęcić do imersji uczniów ESL w kulturze, która jest ściśle związana z tworze-
niem kulturowych aspektów komunikacji. W konkluzji, przedstawimy możliwe podejścia 
do tworzenia podstawy programowej, wielokulturowego doradztwa i nauczania języka 
angielskiego specjalistycznego.

Słowa kluczowe: Język angielski jako drugi język (ESL), język formuliczny, programy 
telewizyjny, relacja terapeutyczna, wielokulturowe doradztwo.
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