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Abstract: Homeschooling in Poland is a relatively recent phenomenon that
elicits strong and often polarised reactions across different social groups.
Proponents emphasise, above all, the individualisation of instruction, which
isa defining feature of home education. Opponents, on the other hand, focus
primarily on concerns about the potential for social maladjustment among
homeschooled children. This context gives rise to a fundamental question
about the nature and necessity of homeschooling—more specifically, about
its potential benefits and limitations in supporting the mental well-being
of students. The aim of this article is to address this issue. Some of the
doubts surrounding this topic are clarified through a review of the relevant
literature, which serves as a foundation for the analysis of the research
problem. The conclusions presented herein are further supported by the
results of original, objective qualitative research. In particular, the analysis
draws on those aspects of the empirical findings that relate to the mental
well-being of homeschooled students. As a result, the study presents an
image of homeschooling as a practice that can foster students’ psychological
well-being, especially in cases where this well-being was compromised
during their time in the traditional school system. While the article does
not exhaust the complexity of the issue, it offers a valuable starting point for
further exploration of the mental well-being of students in the context of
home education.

Keywords: pupil, homeschooling, home education, well-being, subjective
well-being, children outside formal schooling

Abstrakt: Homeschooling (edukacja domowa) w Polsce jest stosunkowo
nowym zjawiskiem. W réznych grupach spotecznych budzi skrajne emocje.
Zwolennicy podkreslaja przede wszystkim indywidualizacje nauczania, ktd-
ra jest cecha konstytutywna edukacji domowej. Przeciwnicy za$ koncentruja
si¢ na obawie niedostosowania spotecznego wychowankéw. W takiej sytu-
acji rodzi si¢ pytanie o istote i potrzebe edukacji domowej, a dokladniej o jej
mozliwosci i ograniczenia dla dobrostanu psychicznego podopiecznych. Cel
artykulu sprowadza si¢ do uzyskania odpowiedzi na t¢ kwestie. Pewne wat-
pliwosci na ten temat rozwiewa literatura przedmiotu, z ktdrej korzystatam
W opracowywaniu postawionego problemu. Sformufowane wnioski wspar-
fam réwniez wynikami autorskich obiektywistycznych badan jakosciowych.
Szczegolnie za§ wykorzystatam w niniejszej analizie te watki badan whasnych,
ktore odnoszg sie do dobrostanu uczniéw w edukacji domowej. W rezultacie
otrzymatam obraz edukacji domowej jako wspierajacej dobrostan psychicz-
ny ucznia, zwlaszcza tego, ktdry poczucie tego dobrostanu utracit w trakcie
trwania nauki szkolnej. Tekst nie wyczerpuje podjetego zagadnienia, stanowi
jednak pewien punkt wyjécia w poglebianiu problemu poczucia dobrostanu
psychicznego ucznia w edukacji domowe;.

Stowa klucze: uczen, homeschooling, edukacja domowa, dobrostan subiek-
tywny, dobrostan psychiczny, dziecko poza srodowiskiem szkolnym
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INTRODUCTION

Each year, the number of children and adolescents experiencing mental health
crises in Poland continues to rise. UNICEF statistical data on the well-being
of Polish children compared to that of peers in EU and OECD countries are
discouraging. Poland ranks 31st out of 38 countries surveyed in terms of quality
of life and 30th with respect to child well-being (UNICEF 2020). Furthermore,
as many as 60% of Polish students report frequent bullying within educational
institutions (UNICEF 2020). Scholarly research in pedagogy provides studies
that describe schools as places unfriendly to children (e.g., Nowotniak 2002) and
as environments where they experience violence (e.g., Cudak 2023). Barely half
of Polish pupils (53.3%) report being satisfied with their school environment
(Rzecznik Praw Dziecka 2021). The sharp growth in the number of children
participating in homeschooling in Poland provides an interesting context for this
problem. Currently, approximately 54,000 children pursue compulsory education
through this form of instruction (Ministerstwo Edukacji Narodowej 2025). One
reason for the choice of homeschooling is the growing awareness among children
and parents of the determinants of, and strategies for, preventing, the deterioration
of mental well-being arising from the negative impact of the school environment.
Consequently, some families deliberately adopt homeschooling as a means of
safeguarding or enhancing their child’s well-being.

This article considers homeschooling as one method for maintaining the
mental well-being of children—students, focusing, among other aspects, on
tulfilling compulsory schooling through an alternative mode of education. It
presents data from Polish research on the motives and sources of decisions
to undertake homeschooling, the process of homeschooling within the family, and
the consequences of such a choice. The analysis of homeschooling as a means of
maintaining or restoring childrens well-being, draws primarily on Kaczmarek’s
(2016) findings regarding psychological well-being. Some of these findings are
supplemented by the author’s own research, which focused on the concept of
education as perceived by homeschoolers. Research material was collected using
qualitative interviews. The issues examined concerned the sources and goals
of homeschooling concepts, the methods, forms, and teaching resources used
in homeschooling, the strategies for developing educational concepts, and the
consequences of adopted educational concepts (Mazurek 2022). Through the
analysis and interpretation of the research results, the article presents themes
linked to the concept of well-being in the context of homeschooling.

It should be emphasised at the outset that homeschooling (home education)
is a practice in which parents choose not to send their children to school in order
to assume control and responsibility for the process of raising and educating their
own children (Ttusciak-Deliowska & Krawiec 2020, 194). This approach promotes
family cohesion, mutual connections between its members, and enables action in
accordance with the family’s worldview.
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1. IMPORTANCE OF MENTAL WELL-BEING IN THE DEVELOPMENT
OF CHILDREN AND ADOLESCENTS

Well-being is widely recognized as one of the key determinants of healthy development
and a fulfilling life. The concept itself admits of multiple definitions. The conventional
understanding of the term “well-being” suggests that it is synonymous with life
satisfaction, a subjective sense of happiness, or overall welfare (Dobrostan 2025).
The concept of “well-being” is particularly elaborated within psychology, especially
in the context of the positive psychology movement. Positive psychology, which
emerged in 2000 under the influence of Seligman and Csikszentmihalyi, draws upon
the principles of humanistic psychology while simultaneously distancing itself from
its later developments (Strelau & Dolinski 2008).

In psychology textbooks, well-being is commonly associated with “subjective
(or psychological) feelings of happiness and life satisfaction” (Strelau & Dolinski
2008, 684). This term also appears in Encyklopedia pedagogiczna XXI wieku
(Pedagogical Encyclopaedia of the 21st Century), where Agnieszka Zych (2003)
defines it in accordance with a psychological framework as “psychological well-
being” Psychological well-being has also been incorporated into the analyses of
Polish educational scholars, including Nikiel (2024), Gierczyk & Renzulli (2023),
and Farnicka & Liberska (2015). However, the themes investigated by these
authors pertain almost exclusively to pupils in formal schooling. This article seeks
to broaden that perspective by extending the discussion to students fulfilling
compulsory education through homeschooling.

According to Diener (1984), well-being—defined by the author as “subjective
well-being”—consists of two principal components: the cognitive and the affective.
Subjective well-being may be assessed through instruments such as the Satisfaction
with Life Scale, the Scale of Positive and Negative Experiences, or the Positive and
Negative Affect Schedule (Kaczmarek 2016). Niskiewicz (2016, 140) conceptualises
well-being as “the effect of a cognitive and emotional assessment of one’ life,
which consists of a high level of fulfilment and life satisfaction,” emphasizing that
it constitutes a state, a specific type of “feeling,” or the outcome of a process that
precedes a positive evaluation of one’s existence. Accordingly, key correlates of
well-being are the values of happiness and satisfaction. The experience of well-
being is undoubtedly desirable and inherently rewarding. Given the pronounced
subjectivity of well-being, each individual is the sole authority in evaluating their
own state. Consequently, self-awareness is a critical factor in the determination of
well-being. Self-report is also important from the perspective of self-knowledge
of one’s well-being. In view of the above, the role of both family and educators
seems to consist in: (1) providing conditions and opportunities enabling the child
to experience well-being, (2) supporting the child in cultivating self-awareness and
in adequately assessing the situations, events, and processes they encounter, and
(3) intervening when the child’s well-being is at risk, bearing in mind that well-
being is neither permanent nor irrevocably secured (Niskiewicz 2016).



108 EMILIA AGNIESZKA MAZUREK

In the early 2000s, research demonstrated the significance of children’s
well-being on their academic achievement (Mok & Flynn 2002). High levels of
well-being were also found to correlate with elevated altruism, satisfaction with
social relationships, and good mental health (Lyubomirsky, King & Diener
2005). More recent research such as that conducted by Aulia (2018), likewise
points the importance of school-related well-being in the life of the child. In its
absence, children may engage in risky behaviours, exhibit apathy, become victims
or perpetrators of violence, develop inadequate or diminished self-esteem, or
face suicidal crises. Farnicka & Liberska (2015) highlight that the well-being of
a child—particularly one at the threshold of school education—constitutes a crucial
resource in the process of adaptation. Accordingly, prior educational experiences
are of considerable importance for sustaining the continuity of a child’s well-being.

2. SCHOOL AS A SOURCE AND PLACE OF EXPERIENCING MENTAL CRISES

Phenomena associated with school functioning can be broadly divided into those
that are constructive and beneficial, and those that are detrimental and can be
classified as pathologies. The desirable and positive dimensions undoubtedly include
education understood as “the totality of influences on individuals and human groups
that promote their development, enabling them to become conscious and creative
members of the social, cultural, and national community to the highest degree, and
to be capable of active self-fulfilment of their own identity and self by undertaking
supra-personal tasks (...) it is guiding others towards higher levels of development
and their own activity in achieving their full and unique potential. It is the totality
of activities and processes that promote development and the state of their effects,
that is, the achieved level of competence, identity, and subjectivity” (Kwiecinski
1991, 89). Kwiecinskis definition aligns closely with the notion of well-being.
First, it underscores the development of personal awareness and agency. Second,
it points to positive aspects—self-fulfilment, self-development, a sense of identity,
and activity—as potential constituents of well-being. Third, Kwiecinski emphasizes
the interpersonal dimension of the educational process. Well-being is likewise
experienced in situations where individuals engage in frequent and satisfying
relationships with others (Growiec 2015). In conclusion, education can provide
a child with a sense of well-being insofar as it encompasses all these essential elements.
Nevertheless, the quality of education significantly conditions this potential, and the
everyday reality of schools is interwoven with numerous large-scale pathologies, as
demonstrated by research conducted by UNICEF (2020) and Pyzalski (2022).
Social pathologies—defined as behaviours dependent on social judgment,
widely condemned (though often culturally relative), and causing harm (Pospiszyl
2008)—are endemic to human groups, and it is difficult to identify environments
that are free of them. Such pathologies include corruption, stereotyping, prejudice,
terrorism, aggression, addiction, sexual misconduct (e.g., incest), human trafficking,
suicide, social exclusion, and scapegoating (Pospiszyl 2008). Each of these phenomena
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is extremely complex, both in terms of conceptualisation, causal explanation,
prevention, and intervention. Researchers investigating school-related pathologies
typically focus on violence and aggression among children and adolescents (e.g.,
Ortowski 2022). Manifestations of such violence include physical, verbal, relational
aggression, as well as the increasingly prevalent phenomenon of cyberbullying
(Czemierowska-Koruba 2015). All of these forms constitute grave violations of school
regulations and of the principles of social coexistence. The enumerated pathologies
observable within school environments may be understood as both anti-socializing
and anti-educational in nature. Perpetrators may include teachers (individually or
collectively) or students (acting alone or in groups), the latter typically directing
aggression either towards peers or teachers. Olweus, one of the leading researchers
of bullying, extended his analysis to the concept of mobbing, which he defined as
“exposure to negative actions by another person or persons,” characterized by an
imbalance of power, and identified as a fundamental and growing problem within
schools (1998, 16). Strategies for addressing aggression and violence in schools vary
considerably. School support tasks include a range of activities involving prevention,
diagnosis of existing pathologies, and intervention, with particular emphasis on
victim protection and perpetrator accountability (Olweus 1998). Nevertheless,
despite these measures, schools and teachers are sometimes accused of insufficient
responsiveness, failure to protect victims, or tacit acceptance of sporadic or ongoing
abuse (Mro6z, Wojcik & Pyzalski 2022).

Consequently, many parents—especially when their child’s mental well-
being is seriously compromised—decide either to transfer the child to another
institution or to opt for homeschooling. However, it would be unfair to suggest
that schools and the governing ministry are not working towards positive changes.
One of the most recent initiatives, designed with student safety in mind, is the
enactment of so-called Kamil’s Law (Sejm Rzeczypospolitej Polskiej 2022), which
provides for a range of preventive programmes and the expansion of psychological
and educational specialist staff. Equally important are interventions undertaken
in individual cases by teachers, psychologists, parents, or parent councils, and,
finally, by students themselves. For example, student communities regularly
organize marches, such as the Stop Violence March (Marsz Stop Przemocy). Such
attempts to “heal” Polish schools—particularly through grassroots initiatives—are
invaluable, especially when considered in the context of the slogan “schools for all,”
which aspires to go beyond the discourse of mere inclusion.

3. WELL-BEING IN THE CONTEXT OF HOME EDUCATION

Providing optimal conditions for a child’s development is among the primary
responsibilities of the family. It is parents who are responsible for their children’s
socialisation, for ensuring care at the mental, physical, social, moral, and aesthetic
levels (Winiarski 2017). The creation of an appropriate educational environment,
however, does not end within the family unit. From the perspective of a broader
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understanding of the educational process, parents are also expected to consider
the child’s future developmental environments, such as preschool or school,
which include teachers and educators. Ultimately, the decision whether to send
a child to a formal educational institution rests with the parents or legal guardians.
When parents decide to homeschool their children, they cite numerous reasons
for this decision. The literature identifies, among others, religious motivations
(particularly opposition to perceived indoctrination in schools), dissatisfaction
with the education system and the quality of instruction, concerns regarding the
prevalence of violence in schools, the preservation of family values, and health-
related considerations (Neuman & Oz 2020). Additional factors include the desire
to strengthen family bonds, the flexibility of the educational process (learning
at convenient times and locations), logistical advantages for large families, and, in
some cases, the geographical distance of the school (Kunzman & Gaither 2020). The
motivations for parental decisions are difficult to exhaust in a few sentences; the
article will present only a few of them. Although the reasons for homeschooling
are frequently comparable across families, it is important to recognise the specific
cultural and national contexts in which such decisions are made, as emphasised by
researchers such as Ray (e.g., Ray 2020; Mazama & Musumunu 2014; Thomas 2019).

Homeschooling in Poland is not subject to particularly restrictive regulations.
In order to homeschool a child, it suffices to obtain the consent of the school
principal for the fulfilment of compulsory schooling outside the school, preceded
by a parental application and a declaration that the child will be provided with
conditions enabling adherence to the core curriculum applicable at a given
educational level. Parents must also undertake to ensure that the child passes
annual qualifying examinations in each school year (Prawo Oswiatowe, art. 37,
1-2). Given these relatively moderate formal requirements, homeschooling may
appear as an accessible means of withdrawing from the school system. To continue
homeschooling, the student must pass examinations in the required subjects,
thereby demonstrating mastery of the curriculum at the relevant educational
level. Parents and children are not obliged to provide extensive justification for
the initiation or continuation of homeschooling. However, “homeschoolers”—as
both parents and students are referred to (Merriam-Webster Dictionary, online)—
are guided by a number of reasons, including those mentioned earlier, for their
decision not to send their children to school.

At first glance, homeschooling may appear to be a viable means of
individualising both the upbringing and the educational process. Indeed,
a recent Polish study (Lendzion & Wotk 2023) examined the motivations of
parents who opted for homeschooling. According to these authors, parents
frequently emphasised educational concerns such as the limited possibilities for
individualised instruction, excessive competition among pupils, the overload
of tests and examinations, and the perceived benefits of independent learning.
However, other findings are more troubling, as they point to motives grounded
in school-related difficulties, including school phobia, parental perceptions of the
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school environment as unsafe (violence, drugs, alcohol), and relational problems
experienced by children with their peers. Parents additionally report that these are
not the only issues affecting a child’s well-being. Other contributing factors include
excessive time spent at school, inconvenient transport (e.g. due to distance), and
the child’s heightened sensitivity (Lendzion & Wotk 2023). These findings are
consistent with those reported by Gierczarz-Borkowska (2019), Frasunkiewicz
(2022), and with the author’s own research (Mazurek 2022).

Beyond these specific events prompting families to withdraw children from
schools, it is important to examine the deeper sources of parental decisions
to homeschool. Based on the author’s typology (Mazurek 2022), these may be
classified into three categories: (1) external sources, (2) internal sources, and (3)
indirect sources. External sources comprise the legal framework of education and
unforeseen events; indirect sources refer, for instance, to children’s or parents’ earlier
school experiences; and internal sources encompass the circumstances, traits,
and difficulties specific to each family (Mazurek 2022, 115). When considering
children’s physical or psychological well-being (or well-being in general), such
factors are most appropriately classified as indirect or internal. Among indirect
sources, the most salient are prior negative school or preschool experiences (e.g.
exposure to violence). Internal sources, by contrast, are those related directly
to the child, such as pre-existing mental health conditions or current crisis
experiences (Mazurek 2022). The examples of motives provided by homeschooling
families consistently highlight threats to children’s well-being. In many cases,
homeschooling is perceived by parents as a strategy to preserve or restore their
children’s well-being and happiness. Parents interviewed in the author’s research
frequently underscored this motivation, particularly when reflecting on what they
considered important in homeschooling and what they aimed to achieve through
it. Moreover, as a result of adopting homeschooling, parents observed a regression
in negative symptoms associated with previous school experiences, such as school
phobia, nervous tics, and emotional exhaustion caused by bullying (Mazurek 2022,
117). At the same time, homeschoolers identified a range of positive outcomes,
including more satisfying peer relationships, opportunities to pursue personal
passions, adequate sleep, and stronger family bonds. Taken together, these
findings reinforce the view that homeschooling may contribute positively to the
well-being of children and adolescents. Building on the author’s own research,
this article highlights several fundamental dimensions of children’s well-being in
the homeschooling context. Drawing on KaczmareK’s (2016) conceptualisation
of happiness, the analysis assumes that well-being comprises four interrelated
domains: psychological, social, eudaimonic, and socio-psychological functioning.
Homeschooling, as a context conducive to psychological well-being may be
interpreted through the eudaimonic framework proposed by Ryff (1989). Within
this perspective, it is oriented towards autonomy (expressed in the subjective
conceptions of education developed by homeschoolers, where independence
functions as a core value underpinning educational aims), personal growth
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(homeschooled children are afforded greater time to cultivate and realise their
talents), positive relationships (the development of more satisfying peer and family
bonds, often reinforced through participation in educational cooperatives), and
self-acceptance (manifested in the continuation of homeschooling as a lifestyle, the
discontinuation of medication previously prescribed for stress or low mood, visible
improvements in emotional state, and children’s articulation of homeschooling
as “better” than their prior school experience). Parents of homeschooled
children frequently describe this process as a kind of metamorphosis, noting the
acquisition of qualities such as assertiveness, responsibility, and resilience in the
face of learning challenges that had previously gone unnoticed when the child was
enrolled in conventional schooling.

With respect to social well-being, adopting Keyes’ (1998) classification,
and drawing on the author’s own research (Mazurek 2022), it emerges that
homeschoolers often display heightened openness to others (the dimension of
social acceptance), active involvement in educational cooperatives (the dimension
of social integration), and engagement in volunteering or community service
(an expression of social contribution). The social well-being of homeschooled
children also derives from the families’ deliberate choices of community.
Homeschoolers frequently establish their own networks, often in the form of
educational cooperatives (Mazurek 2022, 116). These are not necessarily based on
shared worldview or religious affiliation but rather on cooperation for the sake
of children’s well-being, collective participation in education, and the sharing
of skills and time. Older children sometimes form cooperatives independently,
according to their own rules. Those not involved in such groups typically sustain
friendships outside school, thus maintaining social connections through family,
neighbourhoods, playgrounds, and extracurricular activities (Topp 2008).

Homeschooling has also been shown to foster eudaimonic well-being in the
sense described by Waterman et al. (2010), particularly through processes of self-
discovery. Children explore their abilities and talents via an individualised learning
trajectory, supported by parental approaches such as child-led education. Parents,
by means of ongoing quasi-assessment, seek to respond to their children’s evolving
needs and interests. This responsiveness is closely linked to further aspects of
eudaimonic well-being, such as high engagement in meaningful activities and the
intrinsic satisfaction of self-expression (e.g. through homeschooling projects).
In terms of socio-psychological well-being, as conceptualised by Diener et al.
(2010)—encompassing competence, optimism, purpose, meaning, and respect—
homeschooling families emphasise the importance of children understanding
both why and what they are learning. Particular attention is given to practical
“life skills,” such as cooking, caregiving, household maintenance, and gardening.
Parents also encourage participation in activities that bring joy and satisfaction. In
addition, annual examinations conducted within the formal school framework are
generally experienced positively, as occasions of accomplishment rather than fear.
Nonetheless, some studies present homeschooling in more critical terms: as
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a countercultural movement (Kunzman & Gaither 2013), an escape from the system
(Frasunkiewicz 2022), as a response to existing problems, or a potential threat
to the children’s proper socialisation or the broader social good (Lubienski 2000).
This raises the question of whether, in particular cases, schools as institutions and
environments of children’s lives are capable of addressing difficulties in ways that
restore or safeguard children’s well-being in the face of problems. Where this is not
the case, a cautious, evidence-based approach to homeschooling appears justified
(Budajczak 2010). Yet, the very existence of homeschooling continues to elicit
legitimate concerns regarding socialisation and academic outcomes. Given the
relatively recent expansion of this phenomenon, definitive conclusions about its
shortcomings should be withheld until more comprehensive empirical evidence
becomes available.

CONCLUSION

The subjective mental well-being of students may be regarded as dependent
on a wide range of interrelated factors. Among these, the school and broader
extracurricular environment in which the pupil is embedded plays a particularly
significant role. When this well-being is compromised, some families opt for
homeschooling. Although the motivations underlying such decisions are varied,
one recurring rationale is the perception of homeschooling as both an intervention
in a child’s difficult circumstances—enabling them to continue their education
without interruption while maintaining their well-being—and as a preventive
measure for sustaining the child’s current state of balance and fulfilment. Equally
important are the aspects of homeschooling that appear to facilitate the restoration
of childrens and youth’s well-being lost during their prior school experiences.
The increasing interest in homeschooling in Poland highlights the urgency of
undertaking systematic and critical analysis of this phenomenon, particularly with
respect to “dropping out” of school as a strategy for regaining or preserving both
mental and physical well-being. Based on the analysis of scientific literature on
the well-being of children and young people, complemented by empirical findings
concerning the functioning of children in home education—including the author’s
own research—it may be concluded that homeschooling demonstrates significant
associations with students” subjective well-being.

Funding: This research received no external funding.
Institutional Review Board Statement: Not applicable.
Conflicts of Interest: The Author declares no conflict of interest.



114 EMILIA AGNIESZKA MAZUREK

REFERENCES:

Aulia, Farah. 2018. “Improving Student Well-being in School” In Major issues and other
topics related to Mental Health, Neuroscience, and Cyber-psychology, edited by Tesi
Hermaleni Solfema, Zulian Fikry and Mario Pratama, 172-179. Fakultas Ilmu
Pendidikan. DOI: 10.32698/25275.

Budajczak, Marek. 2010. , O naukowym podejsciu do edukacji domowej” Przeglgd
Pedagogiczny 1: 95-104.

Cudak, Stanistaw. 2023. ,Przemoc wsréod mlodziezy szkolnej w opinii badanych
uczniow?” Kultura - Przemiany - Edukacja 12:286-298. DOI:10.15584/kpe.2023.12.17.

Czemierowska-Koruba, Ewa. 2015. Agresja i przemoc w szkole, czyli co powinnismy wiedziec,
by skutecznie dziataé. Warszawa: ORE.

Diener, Edward. 1984. “Subjective well-being.” Psychological Bulletin 95 (3): 542-575. DOI:
10.1037/0033-2909.95.3.542.

Diener, Edward et al. 2010. “New well-being measures: Short scales to assess flourishing
and positive and negative feelings.” Social Indicators Research 97 (2): 143-156. https://
doi.org/10.1007/s11205-009-9493-y.

»Dobrostan” 2025. In Slownik jezyka polskiego PWN. https://sjp.pwn.pl/slowniki/
dobrostan.html.

Farnicka, Marzanna and Hanna Liberska. 2015. ,,Uwarunkowania poczucia dobrostanu
psychicznego u dzieci w srodowisku szkolnym.” Problemy Wezesnej Edukacji 11 (4):
77-91. https://doi.org/10.5604/01.3001.0008.5648.

Frasunkiewicz, Emilia. 2022. ,‘Ucieczka z systemu. Edukacja domowa z perspektywy
rodzicow dzieci szkolnych” Problemy Wczesnej Edukacji 2 (55): 166-181. DOL:
https://doi.org/10.26881/pwe.2022.55.12.

Giercarz-Borkowska, Malgorzata. 2019. Edukacja domowa jako alternatywa edukacyjna
dla dzieci zdolnych. Wroctaw: TeksTy.

Gierczyk, Marcin and Joseph S. Renzulla. 2023. “Dobrostan uczniéw uzdolnionych: co
moéwig badania naukowe? Systematyczny przeglad literatury” Nauki o Wychowaniu.
Studia interdyscyplinarne 1 (16): 35-56. https://doi.org/10.18778/2450-4491.16.03.

Growiec, Katarzyna. 2015. Ile szczgécia dajg nam inni ludzie? Wiezi spoleczne a dobrostan
psychiczny. Warszawa: PWN.

Kaczmarek, Lukasz D.2016. Pozytywne interwencje psychologiczne. Dobrostan a zachowania
intencjonalne. Poznan: ZYSK i S-KA.

Keyes, Corey L.M. 1998. ,,Social Well-Being” Social Psychology Quarterly 61 (2): 121-140.
DOI: /10.2307/2787065.

Kunzman, Robert and Milton Gaither. 2013. “Homeschooling: A Comprehensive Survey
of the Research.” Other Education: The Journal of Educational Alternatives 2 (1): 4-59.

Kunzman, Robert and Milton Gaither. 2020. “Homeschooling: An updated comprehensive
survey of the research. Other Education.” The Journal of Educational Alternatives 9
(1): 253-336.

Kwiecinski, Zbigniew. 1991. ,Edukacja jako warto$¢ odzyskiwana wspdlnie (Glos
w dyskusji o uspolecznieniu szkoly)” Edukacja 1: 88-98.

Lendzion, Kinga and Agnieszka Wolk. 2023. ,Dlaczego rodzice edukujg dzieci w domu?
Motywy podjecia edukacji domowej w $wietle badan wiasnych” Roczniki Nauk
Spotecznych 3: 51-69.



HOMESCHOOLING AND STUDENTS MENTAL WELL-BEING 115

Lubienski, Chris. 2000. “Whither the Common Good? A Critique of Home Schooling”
Peabody Journal of Education 75 (1-2):207-232.d0i:10.1080/0161956X.2000.9681942.

Lyubomirsky, Sonja, Laura King and Ed Diener. 2005. “The Benefits of Frequent Positive
Affect: Does Happiness Lead to Success?” Psychological Bulletin 131 (6): 803-855.
d0i:10.1037/033-2909.131.6.803.

Mazama, Ama and Garvey Musumunu. 2014. African Americans and Homeschooling:
Motivations, Opportunities and Challenges. Nowy Jork: Routledge. DOI:
10.4324/9781315751139.

Mazurek, Emilia. 2022. ,,Koncepcje ksztalcenia w $wiadomosci homeschoolerséw.” In
Raporty z badan pedagogicznych, edited by Krystyna Heland-Kurzak, Katarzyna
Pardej and Katarzyna Szostakowska, 110-120. Warszawa: Wydawnictwo Akademii
Pedagogiki Specjalnej im. Marii Grzegorzewskiej.

Ministerstwo Edukacji Narodowej. 2025. Liczba uczniow wg klas w nauczaniu domowym
w roku szkolnym 2023/2024. https://dane.gov.pl/pl/dataset/1963/resource/71622.

Merriam-Webster ~ Dictionary. ~ Homeschooler.  https://www.merriam-webster.com/
dictionary/homeschooler.

Mok, Magdalena Mo Ching and Marcellin Flynn. 2002. “Determinants of students” quality
of school life: A path model” Learning Environments Research 5: 275-300. https://doi.
org/10.1023/A:1021924322950.

Mroéz, Jakub T., Malgorzata Wéjcik and Jacek Pyzalski. 2022. ,,Bullying - przesladowanie
réwiesnicze. Prawdy i mity na temat zjawiska” Dziecko Krzywdzone. Teoria, badania,
praktyka 21 (4): 34-85.

Neuman, Ari and Guterman Oz. 2020. “Different solutions to similar problems: parents’
reasons for choosing to homeschool and social criticism of the education system.”
International Journal of Qualitative Studies in Education 1 (34): 1-18. DOL
10.1080/09518398.2020.1720852.

Nikiel, Lukasz. 2024. ,Dobrostan szkolny ucznia: definicja, istotne czynniki i metody
pomiaru.” In (Nie)nowe problemy edukacji i rehabilitacji 0s6b z niepetnosprawnosciami
i 0 zréznicowanych potrzebach: kontrowersje — wyzwania — konsekwencje zaniechan,
edited by Zuzanna Janiszewska-Niescioruk, 1-18. Oficyna Wydawnicza Uniwersytetu
Zielonogorskiego. https://doi.org/10.59444/2024MONTredJanr5.

Niskiewicz, Zuzanna. 2016. ,Dobrostan psychiczny i jego rola w zyciu czlowieka” Studia
Krytyczne 3: 139-151.

Nowotniak, Justyna. 2002. Ukryty program szkolnej rzeczywistosci. Szczecin: Agencja
Wydawnicza ,,Kwadra”

Olweus, Dan. 1998. Mobbning: fala przemocy w szkole: jak jg powstrzymaé. Warszawa:
Jacek Santorski&CO.

Orlowski, Jakub. 2022. , Agresja w szkole - czestotliwos¢, dotkliwo$é, wykrywalnosé,
motywy sprawcoéw.” Eunomia - Rozwéj Zréwnowazony — Sustainable Developmen 2
(103): 149-162.

Pospiszyl, Irena. 2008. Patologie spoteczne. Warszawa: PWN.

Ryff, Carol D. 1989. “Happiness Is Everything, or Is It? Explorations on the Meaning of
Psychological Well-Being” Journal of Personality and Social Psychology 57 (6): 1069-1081.

Rzecznik Praw Dziecka. 2021. Ogélnopolskie badanie jakosci zycia dzieci i mlodziezy w Polsce.
Warszawa. https://brpd.gov.pl/wp-content/uploads/2021/08/Raport-Rzecznika-Praw-
Dziecka-Ogdlnopolskie-badanie-jakosci-zycia-dzieci-i-mlodziezy-w-Polsce-PDE pdf.



116 EMILIA AGNIESZKA MAZUREK

Strealu, Jan and Damian Dolifski. 2008. Psychologia. Podrecznik akademicki, Vol. 1.
Gdansk: GWP.

Topp, Carol. 2008. Homeschool Co-ops: How to Start Them, Run Them and Not Burn Out.
Aventine Press.

UNICEE 2020. World of influence. Understanding what shapes child well-being in rich
countries. Innocenti Report card 16. UNICEF Office of Research — Innocenti. https://
www.unicef.org/media/77571/file/Worlds-of-Influence-understanding-what-
shapes-child-well-being-in-rich-countries-2020.pdf.

Pyzalski, Jacek. 2022. ,Sytuacja dzieci i mlodziezy w kontekécie doswiadczen pandemii
COVID-19? In Dzieci sig liczg 2022. Raport o zagrozeniach bezpieczeristwa i rozwoju
dzieci, edited by Monika Sajkowska and Renata Szredzinska, 340-353. Fundacja
Dajemy Dzieciom Sile. https://doi.org/10.13140/RG.2.2.28148.78722.

Prawo oswiatowe. Art. 37, 1-2, Dz.U. z 2024 r., poz. 737. https://isap.sejm.gov.pl/isap.nsf/
download.xsp/WDU20240000750/T/D20240750L.pdf.

Ray, Brian. 2015. “African American homeschool parents’ motivations for homeschooling
and their Black children’s academic achievement.” Journal of School Choice 9 (1): 71-
96. DOI: 10.1080/15582159.2015.998966.

Sejm Rzeczypospolitej Polskiej. 2022. Ustawa z dnia 13 maja 2016 r. o przeciwdziataniu
zagroZeniom przestgpczoscig na tle seksualnym i ochronie maloletnich (Dz.U.
2016 poz. 862 z pdin. zm.). https://isap.sejm.gov.pl/isap.nst/DocDetails.
xsp?id=WDU20160000862.

Thomas, Jesse. 2019. “Perspectives of homeschoolers motivated by religious and
moral reasons” Journal of Research on Christian Education 28 (1): 21-42. DOL
10.1080/10656219.2019.1579125.

Ttusciak-Deliowska, Agnieszka and Michal Krawiec. 2020. ,Edukacja domowa
jako alternatywna forma realizacji obowigzku szkolnego. Stan polskich badan
i perspektywy badawcze” Przeglgd Pedagogiczny 1: 191-202. DOI: 10.34767/
PP.2020.01.11.

Waterman, Alan S. etal. 2010. “The questionnaire for endaimonic well-being: Psychometric
properties, demographic comparisons, and evidence of validity” The Journal of
Positive Psychology, 5 (1): 41-61. https://doi.org/10.1080/17439760903410120

Winiarski, Mikotaj. 2017. W kregu pedagogiki spotecznej. L6dz: Wydawnictwo Spotecznej
Akademii Nauk.

Zych, Agnieszka. 2003. ,,Dobrostan psychiczny.” In Encyklopedia pedagogiczna XXI wieku,
Vol. 1: A-F, edited by Tadeusz Pilch, 711. Warszawa: ,,Zak”



